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Abstract: This study was carried out in response to the demand that in this 4.0 era, Indonesian students should
be proficient in English. Hence, in Indonesia, English has been taught and learnt since elementary school level
up to tertiary level of education. This long period of learning should lead the students to be proficient in English
which is proved by passing the minimum score of 450 TOEFL test. Yet, many of them did not meet the
minimum score. Thus, this study investigates their perception and belief in learning English and the challenge
of being able to be proficient in English. The study was done qualitatively through interviewing 80 students of
non-English Department who were taking TOEFL course. It reveals that English is perceived like a two-side
coin which in one hand, it is misperceived as a difficult subject because of its complicated rules to be
memorized. In the other hand, it is thought to be joyful and meaningful that they believe as a means of bringing
educational, social, and economical success. Therefore, they are challenged to be proficient in English. This
study is then pedagogically implemented through building positive belief and perception that learning English

is fun and helpful.

Keywords: Belief, perception; challenge; and globalization era

INTRODUCTION
Globalization is indicated by the continuous
process to intensify social, economic, and cultural.
It exchanges across the globe has increasingly
coordinate and integrate those fields. The global
economic has also forced people to stimulate their
migrations in a great number from and to every
corner of this universe which subsequently result
in either cultural or language exchange and
integration. This makes the old boundaries and the
aspired cultural coherence and homogeneity of the
nation-state be increasingly untenable. This further
leads to the rise of the breadth of social networking
in any fields such as education. The importance
of English has then increased on social media
(Kamran & Mansoor, 2017) which affect to the
building an online community (Habibi, Mukinin,
Riyanto, Prasohjo, Sulistiyo, Sofwan, & Saudagar
2018).

The globalization era which has meant dramatic
social, economic, educational, cultural changes
and distinctions from what it used to be, has

triggered the global force instead of not having
particularizing and localizing one anymore.
English language for example has such global
power in almost all aspects of life. This affects the
global people to be proficient in English in order to
be globally competitive (Shobikah, 2017). Japan
Ministry of Education for example initiates
English as medium of instruction to foster global
human resources (Rose & McKinley, 2018). It is
then taken as part of education with which people
transfer a range of English skills, culture, and
values as well.

Education can be broadly conceived as formally
or informally structured, socially organized, and
directed teaching and learning as well. The English
instructional activities in schools which tend to be
highly formalized because of the strict time,
subject, and level or grade border does not always
bring about high achievement in learning English.
Schooling in formal education today needs more
cultural sophistication, collaboration skills, better
communication, higher-order cognitive skills for
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critical thinking, and the meta-cognitive abilities to
reflect on their own learning. Therefore, they
become lifelong learners. Accordingly, it is
essential to know how much the learners perceive
and believe in English as one of the foreign
languages taught to equip them with skills of using
English. Considering the global changes in this
globalization era, learning English is also
challenging. Thus, it is also essential to investigate
challenges that they might think about English.

Perception, as according to Cambridge Online
Dictionary, is as belief or opinion, which is
often held by many people and based on how
things seem. Meanwhile, belief is the feeling of
being certain that ~ something exists or s true.
Kumaravadivelu (2012) discussed two types of
beliefs and suggested core and peripheral beliefs.
These shape the teachers’” professional
development and how they work which are
significant to the comprehending of their
teaching methods and their decisions in the
classroom (Gilakjani & Sabouri, 2017). He
further described core belief as more effective in
shaping teachers’ instructional approaches.
Peripheral belief, in the other hand, is not as
effective as core belief because it paves way to the
conflict between what teachers’ claim they do and
what they actually do in the classroom. In the
domain of EFL learners, their sophisticated
epistemic  beliefs determine their learning
strategies (Rahmiati & Emaliana, 2020) which
appear to get impact on their learning performance
(Broadbent, 2017; Loh & Te0,2017). And belief
itself is proved to be strongly associated with
motivation (Amrullah, 2018).

In the context of classroom, several studies
prove that there are some contributory factors that
the students bring with them in the learning process
and success, i.e. the perceptions (Manurung
et.al.,2020; Metruk, 2020 ) , beliefs (Al-Malki &
Zahid Javid, 2018); Dislen Daggol, 2019), attitudes
(Katawazai & Saidalvi, 2020; Migawati, 2020),
and metacognitive knowledge (Hamiddin &
Saukah, 2020; Teng, 2020). Foreign language
students for example might have strong beliefs
about the nature of the language they learn, the
difficulties, the acquisition process, the success of
implementing certain learning strategies, teaching
strategies and their own expectations about
achievement.

A study by Aslan & Thompson (2018) proves
that beliefs contributes much to the EFL students
performance. Positive beliefs about language
learning is meaningful to reduce anxiety and boost

confidence in language learning. In addition, a
study carried out by Wei et.al. (2018) implied
that how students perceive about the
application of autonomous activities helped to
improve learners’ languages skills and
successful learners tended to be more
autonomous which brings about success in
EFL performace. It is also revealed that
students with high degree of EFL Epistemic beliefs
also have high level of English language
proficiency in listening, speaking, and writing
(Emalia, 2017), and reading
(Florida & Mbato, 2020).

There are a number of studies concerning with
belief, perception, and challenges in language
learning. A study concerning with English
instruction with ESP approach in Indonesia
indicated unsuccessful story which was proved that
many students have achieved only minimal
English proficiency (Poedjiastutie & Oliver, 2017).
They further revealed that because they have
pragmatic reasons for learning English such as to
get greater life opportunity, then to fulfill the their
need, the teachers should develop their teaching
capacity.

Similarly, Abubakar, et.al. (2017) in their study
in a more specific context- English speech training
through Muhadloroh program in an Islamic
boarding school which was followed by students of
grade 2 and grade 6- also showed that they were
challanged with grammatical factors, anxiety and
the program itself. Abrar, et.al. (2018), in their
research found the limited skills of EFL students of
a public university in Indonesia.

This is parralel to a study by Alharthi (2020)
revealing that one of the problems challenged
by the ESP Saudi Arabia students is related to
the limitation of the input. However, the result of
reviewing related previous studies indicates that
the attention on the learning needs of the EFL
learners of non-English Department in an Islamic
university covering perception, beliefs, and
challenges is hardly given. Meanwhile, the global
changes affect EFL students of any level of
education either public or religion-based-
educational institution as exist in Indonesia.

Thus, by investigating learners’ perception,
beliefs, and challenges of non English Department
in religion-based university, the EFL instructional
practices can be better achieved and it further gives
meaningful data on what to be better planned in
preparing the EFL learners to face the global
changes and as well as to be competitive. As
demonstrated by Tang & Tian (2015) in their study
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that to identify students' perceived beliefs and
strategy used is useful to build effective and
productive classroom instruction.

METHOD

This exploratory study was done to the third
semester students of 21 non English Departments
of State Islamic Institute of Tulungagung,
Indonesia. They were about 19- 20 years old who
could be categorized as digital native. They were
from Social Science Department (hereafter TIPS),
Biology  Department  (TBIO),  Chemistry
Department (TKIM), Physics Department (TFIS),
Indonesian  Language Department (TBIN),
Teacher Education of Elementary School
Department  (PGMI), Islamic  Education
Department (PAI), Math Department (TMT),
Syariah Banking Department (PS), Family Law
Department (AS), Alqur’an Tafsir Science
Department (IAT), Syariah Monetary Accounting
Department (AKS), Arabic Language Department
(PBA), Syariah Economic Department (ES),
Syariah Business Management Department (MBI),
Islamic Psychology Department (PI), Islamic
Philosophy (AFI), State Administration Law
Department  (HTN), Islamic  Broadcasting
Commission Department(KPI), Syariah
Accounting Department (AS), and Islamic Early
Child Education Department (PIAUD). Those
students were taking TOEFL course, because they
did not pass the minimum passing grade of
TOEFL, 450.

There were 80 students participated in filling
out the questinnaire of this study. The
guestionnaire showed that they claimed themselves
to have learnt English since Elementary school and
some others have even started learning English at
their pre elementary age, but they said not to be
successful. This is due to the fact that when they
took TOEFL test, most of them did not reach the
minimum passing score (450).

Therefore, they need to take English TOEFL
course in order to help them to reach the score.
However, during the instruction, some students
could actively take part in the instructional process
and some others passively get involved. They were
not quite eager to learn English either. Thus, it is
significant to comprehensively investigate what
really happen in the students’ mind concerning
with English- what is their perception and belief
about English and what is their challenge towards
English in this 4.0 era.

The data concerning with their perception,
belief and challenge on learning English in this 4.0
era were collected through interviewing them. The
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semi structured interview consisting of two main
parts- structured questions and open ended
question. The struture questions asked about their
perception and belief and open ended questions
investigated the challenges they were facing during
learning English. This interview was done in
written, so that they could freely answer the
guestions of interview. The data obtained from this
stage were classified and coded. The same data
recorded from the participants were reduced.
Subsequently, they were qualitatively described.
The result of data analysis is used as the basis to
draw conclusion on the perception, belief, and
challenge of learning English among the students
of non English Department.

RESULTS AND DISCUSSION

There are some important findings about the
students’ perception, belief, and challenges in
learning English.

The perception of non-English department students
towards English

There are various perception concerning with
learning English as organized in Table 1.
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Table 1. Perception on English and the possible reasons

N Perception
0

Possible underlying reasons

1 English as

Memorization as a misconception learning style

difficult subject

Uninteresting teaching technique

The purposes of learning English

Languages as the gate to learn anything

Reluctant to read

Lack of willingness and spirit

Lack of using it for daily communication

Difference between pronunciation and spelling is a big problem for

Indonesian learners

Their belief that English is difficult is the source of their difficulty in learning

English

2 English is easy

if mastering its grammar and vocab

and joyful

depending on the purpose of learning English. To learn English for speaking

is easier that that for academic purposes

to have sufficient number of vocabulary

Containing various knowledge

Feeling proud as if staying in overseas and being beautiful

3 Learning English  International language

is a need

Covering all fields of life

A means of instruction

English as difficult subject

The students of non English Department perceive
English as difficult subject with various levels of
difficulty. The first, they think English as a really
difficult subject for some reasons such as
memorizing vocabularies and constructing English
sentences. This can be seen from this quoted
interview:” English is difficult for me, because
there are many things to be memorized and | need
to note the sentence construction” (TMT3). “..too
many patterns to be memorized and confusing
(AKS2). The statements imply that their perception
on memorizing patterns while learning English has
driven them to think that learning English is
difficult. This finding is in line with Alsowat
(2016) who prove the highest provoking causes of
students' anxiety were worrying  about
consequences of failing, forgetting things they
knew and feeling uneasiness during language tests.
Besides, their perception on learning English gets
worse when they think of constructing English
sentences. This perception might lead to some
limitations in their EFL personal performance in
mainly writing skill. Yet, such a limitation, as
revealed by Yuliani & Fadhly (2020), can be
overcome by appropriate students’ choices on
using a certain strategy. Another study reported
that teacher’s personal performance is believed to
be motivational

strategy in the EFL classroom (Al-Mahrooqi et.al.,
2016). Thus, both teachers and students play
significant role to build positive perception in
learning English.

This present study also shows that English is
not only thought difficult but also boring because
of the teachers’ less interesting teaching technique.
This can be inferred from the student’ quoted
interview ““ I think to learn English is difficult and
a bit boring...it will be interesting if the English
instruction is carried out as interesting as possible.
(PS6). Motivational teaching strategies and
helpful, interactive, engaging, and enjoyable
learning environment are proved to be influential
to stimulate the learners’ interest and enthusiasm
(Abdullah et.al. 2019). Implementing meaningful
learning such as using digital game (Shahriarpour,
2014) during EFL instruction do increase learners’
motivation.

The other reason noted from the students’
perception that English as a difficult subject is
because to start learning English takes serious and
hard effort. In this condition, This is explicitly
stated in the student’ quoted interview: “The first
step to understand new thing is a language and |
don’t understand this English language, so that 1
need to seriously try hard...” (I4T2). It is accepted
that language be the central to social life, while
language development and speech is the
cornerstone to get success in life.
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The other thing which might affect the students’
perception of the difficulty level of learning
English is the learning purpose. Different purpose
of learning English brings about the different
perception of difficulty toward learning English.
Some respondents claim that to learn English for
speaking is considered easier than that for
academic purpose. This can be explicitly pictured
out from the student’s quoted interview. “English
is actually easy, but it depends on the purposes of
learning English. To learn English for speaking is
easier than that for academic purpose. (PS2). As
digital native they are mostly engaged with online
media application such as Orai application which
is helpful to alleviate fear of speaking (Halimah
et.al., 2018). Moreover, they perceived learning
English is difficult because they are reluctant
readers. This can be sum up from the student’s
quoted interview stating that “My perception on
English is that | have been reluctant to read, to
translate...and that is the main reason why I get
difficulty in learning English.” The statement
implies that if a learner of English is keen on
reading English text, he/she can tackle problems
encountered during his learning English.

The willingness and spirit also contribute to
determine the student’s perception of learning
English. This is implied from the quotation of a
student from Islamic Psychology below.

“In my opinion, learning English is exciting.

For me, if | have willingness and spirit to do

anything, it will run easily and interestingly

because the power comes from the deepest of
mind. English will also be difficult to be
learned if | do not have any willingness to learn

it, but | am eager to learn it, so it will be easily

learnt.”(PI2)

The other students (IPS4 and PS3) also
perceived English as not a difficult subject as long
as the learner has willingness and patience.
Learning English is sometimes difficult, but at
some other time it is easy. This depends on the
willingness, patience, and how much grammar and
vocabulary that they can master. This is parrallel to
Fadilah (2018) who found that EFL students’
perception, motivation, and communicative self-
confidence affect directly and indirectly to the
students* willingness to communicate in English.
“Learning English is easy, it depends on the
willingness and patience” (IPS4)

English teacher is also considered as the
influential basis to determine whether English is
thought to be difficult or easy subject. This present
study also pointed out that the students’ success in
learning English is much more depending on the
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teachers. This finding is explicitly mentioned in
one of the student’ quoted interviews:” To learn
English in my opinion depends on who teaches it”
(TFIS3). This proves that teachers play essential
role in determining the classroom environment and
students satisfaction during the instruction.
However, Ruzek et.al. (2016) have revealed that
teacher emotional support on students’
engagement and motivation indicates significant
mediating effects of autonomy and peer
relatedness experiences, but not competence
beliefs. Still, there is positive correlation amongst
students’ academic adjustment, patterns of teacher
behavior and practices related to classroom quality
(Zee & Koomen, 2016).

The other possible reason which makes students
perceive English as difficult subject is the
difference between spelling and its pronunciation.
This can be inferred from the student’s quoted
interview stating that “the difference between
pronunciation and spelling makes me often
misunderstand to learn English.” (TBIO4).

Moreover, to learn English is also perceived to
be difficult because it is seldom used. This implies
that they are not actively involved in the
instructional activities. The students claimed
themselves to find some difficulties because when
they learn it, they do not practice it. As a result,
they always start from the basic whenever they
learn English and it has easily gone after finishing
the course. I do not understand English because
of lacking use in my daily communication. (TMT2).
A study found that to promote learners' active
participation, they should be given chances to
practice using authentic English language in
context and the teachers should integrate various
activities in a lesson to meet their needs and goals
(Gudu, 2015).

In addition, the students’ belief that English is
difficult comes from their own belief that English
is difficult. This can be clearly implied from the
student’s statement that “Before knowing English,
I imagine English as difficult subject, but after |
understand the patterns of English, 1 myself find
English is easy.”(HTN1)

English as an easy and interesting subject

The result of data analysis also reveals some
important points. It is found that after they
gradually learned and enjoyed learning English,
they noticed English as interesting subject which
can trigger the pride of its users. Using English
through reading texts in English brings the readers
about “being beautiful” since it seems like
internationally recognized. As a result, English is
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thought to be interesting. This is implied from the
student’s quoted statement: “English is joyful,
interesting, and funny. When | read English texts |
feel like in overseas, and it attracts me to be
beautiful.” (AS1). Student from the other study
program also considered that although English is
difficult for him, it is interesting to be learned.
“For me English is difficult, but it is interesting to
be learned” (TMT 1). His statement shows that he
finds the joy in learning English. The obstacles
found during their learning English do not inhibit
them to learn English, so that they keep being
attracted. This can be proved from one of the
students’ claim that “English is interesting ...and
attracting.”(TKIM1).

To struggle against the lack of vocabulary
number does not mean that the learners perceive
English as difficult subject, because to keep
studying English will make them getting a lot of
knowledge. This finding is implied from the
student’s quoted interview “I think English is
interesting subject although | find many difficult
words, and | can find a lot of knowledge from
learning English.” (PS4).

Learning English is a need

As being discussed previously, English is
considered to be difficult. However, they perceived
that learning English is a need since it is
international language used by almost all people in
all over the world. “In my opinion, English is a
language that should be learnt by everybody
because it international language, so, if we go
abroad, English is really needed” (TMT35). People
agree that life has become global at present, trade
relations and political interdependence among
nations have grown, and foreign travel for
business, study and pleasure have all intensified
contacts across linguistic and cultural borders.
Hence, it is necessary to have a language which can
be used world-wide as means of international
communication.

English language is the first and at the same
time successful choice for this function (Knapp,
2015). It is found that they perceived English as
means of economic relation as stated in the
student’s quoted interview that “English covers all
fields of life such as economics, people
cooperation, knowledge, and so on.”(MBS1). This
point supports a study conducted by Hayes (2016)
proving that English is considered as a tool for
personal economic advancement.

Besides as a need, learning English is also
perceived as examination and problem as stated in
the student’s quoted interview “Learning English

is a need, examination, and problem.” (PAI3). It
can be inferred that the need and
examination/problem are perceived equally.
Because to be less proficient in English language is
also proved to create trouble to understand
knowledge of subjects learned (Khatoon et.al,
2018).. This is also in line with a study carried out
by Zheng et.al. (2016) who found that learner'
unsophisticated conceptions of language learning
correlate with achieving examination success.

Moreover, the problems faced by the non
English Department students as portrayed in this
present study can be reduced by implementing
appropriate learning styles. “Learning English for
me is necessity because English is international
language. Even though it is difficult, by using good
learning style, learning English will be
easy.”(PGMII). It is also found that English is
sometimes used as a means of instruction, so that
the learners are demanded to be able to use English
or at least recognizing terms used in their field of
study. As stated in the statement below.

“Actually it is important to master English,

because it is used in my Study Program. My

lecturers sometimes use English to deliver

materials, even though they sometimes only

use some terms in English. However, for me it

is significant because although it is only some

terms, it affects my understanding on my

lecturers’ explanation.” (TFIS2)

In addition, it is also essential to learn English
because it is used as a means of transferring
innovation and technology. Thus, in order not to be
left behind with the advancement, being able to use
English and to communicate in English is a need.
As reflected in one of the students’ quoted
interview: ” It is a must for everybody to master
because it is helpful keep up to date with the
technological advancement which is mostly in
English” (IAT2). The various functions of English
that the students perceived have challenged them
to be independent and autonomous in learning
English so that they can keep up to date with the
global information. Using learning style
appropriate for their own characteristic and needs
is one of the ways to be autonomous which will
further trigger them to be proficient in English.
Yunus & Arshad, (2015) in their study also suggest
that learners should be able to identify and employ
the appropriate strategies with their learning styles
and preferences because learner training has the
capability to foster and develop learner autonomy.

To sumup, itis revealed that the students of non
English Department perceived English in a-three-
tier notes. In 4.0 era, they perceive English as a
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necessity to be learned and mastered. However,
English, in one hand, is noticed to be difficult for
some reasons, namely 1). misconception on
learning style that learning English needs to be
memorized, 2). uninteresting teaching technique;
3). different purposes of learning English, 4).
reluctant readers, 5) lack of willingness and spirit
to learn and use English regularly, 6). different
linguistic system and 7). misbelieve that English is
difficult. In the other hand, they perceive English
as interesting and joyful subject because of the
appropriate purpose of learning, sufficient number
of vocabulary and grammar mastery, and as a
means of creating one’s pride of using English.

The beliefs of non English department students
towards English

The result of data analysis reveals some important
notes:

The beliefs brings about the reality. This
finding means that the students’ belief in English
will affect much on what will really happen to
them. If the people believe something is difficult,
then they will find what they believe. This is
implied in a study which demonstrates that
teachers' beliefs are indeed reflected in their
classroom practices (Alghanmi & Shukri, 2016).
This can be inferred that what students believe can
be portrayed in their learning practices as explicitly
stated in the student’s cited interview:t” One
hatred thing must be difficult to be
accepted...therefore, I strongly believe that
English is not difficult, so that | will get an ease to
learn and use it.” (IPS2). Thus, to set positive
belief affects the real context of learning.

A means to study abroad and go around the
world. The students believe that English is a means
to continue their study abroad. They also believe
that in order to be able to go around the world, they
have to master English. This can be clearly seen
from the student’s statement: “If 1 can
communicate in English, I can continue my study
in overseas and go vacation in around the
world”(TIPS3). 1t is implied that they believe
English to be influential towards their academic
success which is indicated by taking further study
abroad. Studies prove that proficiency in English
is significantly connected to standardized
achievement scores, as well as grade point
averages ( Martirosyan,et.al, 2015) and impacts
academic performance (Geide-Stevenson, 2018).
Students who communicate better in the classroom
also reached higher level of achievement in college
learning (Aydin, 2017) and workplace (Shrestha
et.al. (2018). Moreover, to master English is also
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meaningful to expand social networking- meeting
people and going around the world, as reflected in
this quoted statement “If I can use English, I
believe that | can go around the world and meet
people from various countries.”(TMTI). Li et.al
(2020) found that English language proficiency of
Chinese employees is positively related to their
willingness to accept international assignments
through openness to corporate globalization.

A means of expanding carrier. In addition to
the previously mentioned beliefs, it is also noted
that they believe English as a means of expanding
carrier. As revealed by Sukarni (2020) that
Vocational School students of Accounting
Department need to learn ESP for seeking a job
after their graduation. The success in building,
developing, and expanding carrier is believed to be
influenced by how much a person can use English
either orally or in written. English takes part in
determining the creation of this globalization era.
For example, traffic light in public building is
written in English languages, specification of
merchandise is written in English, language used
in computer instruction is English, and English is
everywhere. Japan as an advanced country in
technology has expanded the use of English
language Japanese places of employment to remain
successful globalization. Nixon (2015) stated that
several Japanese multinational corporations have
adopted English as their official language and
Japanese companies also use English in the
workplace to remain global and succeed in foreign
markets. In can be inferred that those who can use
English is believed to be lucky to build and expand
their career. This is what most of the students
believe, as reflected in one of their statements
below:

”If T am able use English either orally or in written,
I believe that my world carrier seems to be easier
because it is now demanded to use English in almost
all field of life.”(TMT?2.

“I also believe that if I use English well, T will
internationally expand my business to the global
people.”(MBS)).

Some positive believes have been noted from
students of various Study programs either those
from Education Study Program, Religious Study
Program, Economics or Math and Science Study
Programs. They believe that “by using English, |
can expand my chance to build cooperation with
both domestic and foreign institutions and | will
have broader opportunity to continue my study
abroad through scholarship program.” (AS6).
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This belief indicates that one of the keys to expand
their careers is by mastering English as revealed by
Nam at.al. that the ideal career can be successfully
obtained through being proficient in English.

As a means of sharing knowledge, go
international and getting luck in carrier. It is found
that English is not only believed as the influential
basis to reach success in carrier and going
international, but it is useful as a means to share
knowledge. To share experience, knowledge, and
stories in English will be more easily accepted and
recognized in all over the universe. This is due to
the fact that English is commonly accepted as the
global language, as reflected in the following
students’ statements:

“I believe that if my English is good | can teach
Math in all over the world, go international, and
improve my carrier relatively easy.” (TMT4);

“...especially in my Department, Banking, I can
communicate with foreign customer” (PS2)

It is implied that their belief in English as a
means of chasing their dream to go abroad, share
knowledge, and to get good carrier is seriously
established. This present supports a study by
Sener & Erol (2017) showing that the aim of
learning English as a foreign language was
mostly to find a good job. Thus, English teaching
should bring students to establish healthy and
upward outlook on life, values, world outlook and
entrepreneurship and break them away from the
traditional teaching mode and seize the
psychological characteristics by always focusing
on them so as to actively mobilize their learning
enthusiasm, and integrate the concept of
innovation and entrepreneurship education into
college English teaching well (Yu Ma, 2019).

To support academic and social success

This study noticed that they believe English is able

to support their academic and social success such

as to get good job and better life. This can be

explicitly seen from the students’ quoted

statements below.
“I believe that if | am proficient in English, it
will be easier for me to find literature on
Alqur’an studies in the West and it will be my
plus point to my articles about Alqur’an science
and tafsir which hopefully can be published in
journal”(IAT1)

It is implied that he put a big dream to be able
to learn Alqur’an Studies from the West point of
view which he believes written in English. This

indicates that so far he has a big constraint to read
and understand literature on Alqur’an science in
English. Thus, he dreams of and believes that
mastering English language can be of his
meaningful and helpful means of learning
Algur’an science from the West point of view.
Besides, this study demonstrates that English is
believed to be able to help people to find their
expected job, as clearly stated;” ...easy to build
carrier and to get job”(AKS3). Moreover, it is also
believed that to master English orally or in written
will be very advantageous to support their studies
which mostly use references in English. Not to be
able to understand English literature becomes a big
constraint to their academic success. This can be
explicitly found in the student’s quoted interview:

“I believe that if can use English well, it will be
easier for me to understand Biology courses
because the references are mostly written in
English. Moreover, most of the assignment give
by the lecturers is about reviewing international
journal which are written in English, so that I
find difficulties because | am not good at
English.”(TBIO4)

To be good at English is also found as a means
that bringing them to get good job and better life,
because in this globalization era almost all things
are delivered in English. It can be acceptable that
without understanding English, one will get many
problems in facing the world. This can be found in
on of the students’ quoted interview: “I believe that
if I am successful in English, it will be easier for
me to create new carrier and get better
life.”(PGMI5). It is implied that the student put
their hope and dream on English and mastering
English so that they can change their life.
Furthermore, by mastering English, it is believed
to be able to transfer knowledge to people around
the world, as can be clearly noted from the
student’s quoted interview:” If I am good at
English, 1 will transfer my knowledge to other
people in this world. ”(PAI3). In short, itis believed
that English contributes as means of achieving
academic and social success.

Prestigious language, to increase pride and
confidence

English for the students of non English Department
is also believed to be a prestigious language that
can bring them about increasing pride and
confidence. From interviewing them, it can be
clearly portrayed that they will feel more confident
anytime they are able to deliver their thought in
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English. It is proved from one of the students’
quoted statements:

”In my opinion, I believe that English is a
prestigious language which is useful to get
prestigious jobs for prestigious people....”.(ES1)

“If I am good at oral or written English, I must be
very proud if sometimes later | am abroad I will not
insecure to be among people.”(ES4)

It can be clearly concluded that the students put
their big hope to be good at English in order to
improve their psychological state and increase
their social status.

As a means of recognizing the world
It is also found that one of the instruments to
recognize this world is English. They believe that
to get success in learning English is helpful for
them to know and get closer a look at this world.
This is due to the fact that in this globalization era,
English takes very great contribution in all aspects
of life. Therefore, they believe that without English
they will get much obstacle to get involved in the
world community. They claim that “If 1 get success
in learning English | believe that | can recognize
this world.”(TFIS3), “English is means to pass
through this world,...” (KPIl). Students have
positive belief towards English as a means of
recognizing this global community

Indeed, the students of non English Department
believe that English play significant roles as means
of catching dream into reality, supporting
academic, social, and economical success,
transferring or spreading knowledge, and that of
creating and improving one’s pride and prestige.

The challenge of students of non English
department towards English

There are some findings dealing with challenges
for non English Department students beyond their
perception and beliefs about English. Firstly, the
advancement of technology which is presented
mostly in English has challenged them to be able
to use English so that they can keep up to date with
the innovation in this world. This challenge is
committed by the students that besides the
difficulties that they might face during learning
English, they should not be trapped to be hopeless
in learning English. This challenge should have
motivated them to keep doing efforts so that they
can use English well. This can be clearly stated in
the student quoted statement: ”The advancement of
technology has challenged me to be able to use
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English, because all technology is presented in
English. ”(PGMII). They are also aware that if they
do not understand English, they will get serious
problem such as getting difficult to get job. To have
skill in English means to hold the key to open up
the world. As being clearly stated below:

”for those who do not know English, they will get
difficulties to get jobs. For example, nowadays
anything is in English, in 4.0 era the competition is
getting more...”(TBIO1)

“All is written in English so that we have to be able
to use English.”(TBIO2b).

In this digital era, most people use internet to
communicate and search anything. The digitalized
information as that in internet is also delivered in
English, so that to be proficient in English is an
important challenge for whoever wants to get
informed. This challenge is also clearly claimed by
the student in his quoted interview:” Nowadays, it
has been 90% people use internet and the language
used in the Internet is English. Thus, to master
English is essential for me so that | can see any
information through Internet.” (HTN).

Secondly, in this global market, people around
the world interact economically by means of
international  language, English, which s
universally acceptable. Therefore, in order to get
involved in the global market, people should
prepare themselves with the skill of English. The
students in this case have also been aware that they
are challenged to be good at English. They should
take aside on the problems they face during their
learning English such as language constraints i.e.
low proficiency (Alharbi, 2015) and psychological
problems i.e lack of motivation, lack of either self
or collaborative practices (Abrar etal. 2018).
Instead, they must keep trying to learn English so
that they can use English well in order to be
competitive in this free market. Unless, they won’t
left behind with the advancement and fast pace
economical progress, they do not improve their
language. As being reflected in the students’ point
of view below:

“In this global market, the use of English is
needed.” (ES1b)

“Because English is taken as the formal language
of the world, so, this is my challenge, because by
learning English and understanding technology
used English is essential for me.”(IPSb)
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The innovation of any field is presented,
informed, and passed through using English.
Considering the significant role of English,
students are aware that they are challenged to be
proficient in English and this is clearly stated in the
student’s quoted interview.” I must be able to
make innovation which can pass through this
world by using English.” (KPI). He demands
himself to both make innovation and use English
well.

The third point is that living in this
globalization era, the students are challenged to be
competitive in the world of economics so that they
get their expected position. To expand the
interaction with the people around this universe is
also meaningful to chase their carrier and among
the ways, English as international language is used
as means of achieving it. “I am challenged to
master English so that | can do several jobs and
expand my interaction with people in this world”.
(AS5). They claim that they will be left-behind if
they can not use English. “If' I can not use English,
| will be left-behind” (PAIS). In the 4.0 industrial
era in which almost all is delivered in English,
people are not able to well compete without
equipping themselves with English proficiency.
Innovation which are mostly published in journals
are mostly written in English, so that people are
challenged to be proficient in English. This fact is
explicitly stated in one of the students’ quoted
statement: “Many scientific works are published in
English, so that students are demanded to able to
use English.” (TFIS7)

In conclusion, with the fast advancement of
information and technology in this 4.0 era at which
all innovation is tremendously expanded and
spread mostly in English, learning English has
become more crucial. This study results in some
challenges of the non English Department students
to learn English. This challenge was resulted from
their awareness as the product of their perception
and beliefs in learning English. They are
challenged to keep up to date with the innovation
mostly presented in English, to get involved in the
global market, and to be competitive. One of the
ways is by equipping themselves with good
English proficiency.

CONCLUSION

This study reveals that the students of non English
Department perceived English as a two-side of a
coin that in one hand they portray English as
difficult subject and in the other hand, they think it
as joyful, interesting, and meaningful subject that
they believe as a means of triggering them to get

social, academic, and economical success. As
demonstrated in this present study that their
perception and belief are affected by some factors
such as teachers, teaching strategies, and learners’
view on the connectedness between English and
globalization era.

Hence, it is beyond their perception and belief
that they are challenged to be proficient in English
so that they can keep up to date with the global
innovation, compete in the global market, and
improve their quality of education. Therefore, as
suggested by Yunus & Arshad (2015), EFL
learners of non English department should practice
the lifelong learning and to become more creative
and innovative learners and human capital in this
challenging industrial age. EFL teachers at the
same time are supposed to improve their quality
teaching innovation in order to guide their students
to be proficient in English so that they can be a
competitive generation living in this competitive
wide-world.
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Abstract: This study aimed to elicit students' perspectives towards benefits and challenges of fully online classes
at Hebron University. The researchers examined both advantages and challenges of online classes from students’
point of view. Also, they explored some suggestions for improving online classes which could play an important
role in improving the online learning and teaching process. The researchers employed both quantitative and

qualitative methods. They distributed a questionnaire
English intensive courses were asked to fill a 5 point

questions. The researchers used the surveyplanet app to facilitate the process of distributing and collecting data.
The finding of this study showed that students faced some challenges with online learning; they preferred face to
face classes. The disadvantages of online classes from their perspectives are more than the advantages. The weak
, less participation and less understanding are the most
challenges of online learning. However, they find online classes easy to access, convenient and easy to be

internet connectivity, poor interaction, less motivation

reviewed for exams.
Keywords: Online learning; advantages; challenges

to collect data. Eighty two students from two different
Likert scale questionnaire and answer four open-ended

INTRODUCTION

Technology has impacted every small aspect in our
life, and language learning process is no exception.
In the previous years, using technology in language
learning has developed and grown. Many
researchers and theories start studying using
computers as assisted tools in language learning,
which it called CALL (Daud & Farrah, 2013).
According to Beatty (2003) CALL is changed
nature and the process in which learners utilize a
computers and internet resources and, consequently,
enhance they competence. So, the CALL process
was the first step in using technology besides the
traditional classroom learning (Farrah, 2006). It was
used to prompt and facilitate the development of
language learning use. Nowadays, the use of
technology has expanded to reach a new term which
is called online learning. According to Arroyo,
Berrocoso, Cevallos and Videla (2020), said that
pandemic covid, technology-mediated learning has
a significant impact on the educational process.
Recently, it became one of the key research
concepts.

Before Covid19 outbreak, many educational
institutions, schools and universities were using
partially online classes just to facilitate the process
of language learning (Farrah & Al-Bakri, 2020; Abu
Safiyeh, & Farrah, 2020). However, nowadays, all
of the schools and universities transmitted to fully
online classes in which all of the learning and
teaching activities are carried online. Online
learning and teaching is carried now at Hebron
University with fully online classes. Nowadays, all
of the students are taking fully online classes where
they are supposed to attend the classes online, take
quizzes, and do all of their activities online by using
apps like, Zoom, Google meet and
others. Accordingly, there is a need to conduct a
study to explore the advantages and challenges of
online learning.

Stages of E- learning over the previous decades

Online learning has experienced many different
stages; the first stage is CALL system which started
in some universities in 1980. CALL was defined as
computers and additional softwares to supplement
language teaching in such as CD ROM, and online
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conferences ... online grade books (Pennington,
1996). With the rapid development of CALL
system, many instructors and institutions tried to
blend technology inside and outside the classrooms
with the aim of having both traditional learning and
certain forms of online learning to promote the
teaching learning process (Singh, 2003; Farrah,
2006; Daud & Farrah, 2013).

According to Richard and Haya (2009),
technological devices become among the essential
tools in the teaching learning process. Learners can
use the internet to share and access information.
Similarly, Oblinger and Hawkins (2005) pointed out
that technology facilitated the transmission process
towards fully-online courses. Likewise, the
European Commission (2001 as cited in Arkorful,
Abaidoo, 2014) described e-Learning as utilizing
new technologies and the Internet to improve
quality of learning by providing accessibility to
facilities and services and promoting exchanges and
collaboration. Moreover  Singh and Thurman
(2019) clarified that learners  experience
synchronous and asynchronous online learning
environments and utilize varied technological
devices along with internet access. Learners can
access information anywhere and interact with
faculty members and other students. Nowadays,
after the pandemic situation of Covid19, most of the
academic institutions are giving synchronous online
classes. According to Carey (2020 as cited in
Dahwan, 2020), the crucial issue is responding to
the pandemic and most importantly providing
quality online education and the mechanism of
transmission from traditional learning to online
learning.

Benefits and limitations of online learning

Many researchers throughout these years
discussed the benefits and the challenges of online
learning. Brewer et al. (2001) stated that technology
plays a significant role in the teaching learning
process. However, there is a necessity for
appropriate integration of technological tools. They
warned that if such learning technologies used
wrongly, they are likely to undermine the role
technology and thus the failure of the learning
process. According to Hsboula (2009), online
learning has the potential to improve access to
education and training as well as the quality of
teaching and learning. He emphasized the role of
technology in improving the teaching and learning
process and pointed out that such online educational
programs should be available to students at a
reasonable cost. Likewise, Fedynich (2014) noted
the potential benefits of online learning and

emphasized that technology should be cost-effective
and instructors or students should have easy access
online resources and proper training. Khalil (2018)
examined the perceptions of six EFL university
students taking a Grammar | course at Palestine
Ahliya University, Palestine towards utilizing
Google Docs and Google Classroom as online
collaborative tools in learning grammar. She found
integrating the flipped classroom in teaching
grammar can improve learners grammar skills.

According to Arora (2019) poor integration of
online learning may yield unwanted challenges
ranging from poor communication, sense of
isolation, to a sense of frustration. Additionally,
Aminullah et al. (2019) reported that teachers held
positive attitudes towards ICT in the process of
teaching and learning English.

In 2020, many researchers have questioned the
validity and the obstacles of fully-fledged online
classes and the following are some related studies
that discussed the same issue:

Adnan and Anwar (2020) examined the attitudes
of Pakistani higher education students towards
online learning amid (COVID-19). They found that
online learning can not yields the intended results in
countries like Pakistan because students and
instructors do not have proper access to the internet
and they lack both adequate training and the
financial resources. Likewise, Aminullah et al.
(2019) observed that though some teachers held
positive attitudes towards ICT, others still faced
many problems such as lack of support from
institution, lack of ICT equipment, and also lack of
adequate training.

However, in a study conducted in India different
results was shown. Nambiar (2020) conducted an
online survey regarding eliciting instructors and
students’ attitudes towards online classes during
(Covid 19). The participants were 407 students and
70 instructors from different colleges and
universities in Bangalore city. The findings show
that there is a need for quality and timely interaction
between student and professor, the availability of
technical support. Moreover, the study emphasized
the need to create “a structured and user- friendly
environment for online mode of education.” Finally
the study concluded with the importance of offering
adequate technological training to teachers about
method of conducting online classes” (792).

Likewise, Baber (2020) examined students’
attitudes towards online learning during Covid19
pandemic in India and South Korea. He found that
students held positive perception towards online
learning aspects such as interaction, motivation,
course structure, instructor knowledge, and
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facilitation. Accordingly, they perceived they were
satisfied with the learning outcome.

In a study conducted in Palestine, Farrah and Al-
Bakry (2020) explored the attitudes of EFL students
in six Palestinian universities towards online
learning during the COVID-19 pandemic. The
researchers reported that students found some
benefits for online learning and they pointed out
some challenges that encountered the students
during the transmission process towards online
learning. Finally, they offered some suggestions to
improve the implementation of online learning in
the educational process such as improving the
technological infrastructure and providing both
instructors and students with the necessary that
facilitate the learning teaching process in the online
environment.

Similarly, Itmeizeh, & Farrah. (2021) examined
the extent to which the online applications utilized
in Palestine Ahliya University and Hebron
University in Palestine met IHEP benchmarks
(Teaching Process, Student Support, Evaluation and
Assessment, Faculty Support) for online learning.
Moreover, they examined the attitudes of EFL
instructors' and students towards online education
and the challenges that both of them may face.
Findings revealed that EFL learners' and instructors'
expressed their concerns towards the availability of
student support and faculty support.

This is the first time experience of Hebron
University students being exposed to fully
synchronous classes. This study will explore the
benefits and challenges of online learning from the
perspectives of first year students at Hebron
University. Moreover, students will provide
suggestions of how to overcome the main
difficulties of online classes. So, it will present a
detailed image of students within the online learning
environment, prompt deep understanding of how
student's look or see the fully online learning
according to their present experience. Also, it will
offer some recommendations to have effective
online classes that can improve and overcome the
challenges of online learning. So, this study will be
very beneficial for instructors, students, as well as
the educational institutions and universities; as it
sheds light on one of the most important factors of
the educational learning system which is the
student.

The research questions in this research are: (1)
What are the major benefits and challenges of fully
online classes according to Hebron University
students? (2) What are the students'
recommendations to overcome the challenges of
online learning?
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METHOD

The researchers, in this paper, used both quantitative
and qualitative research methods. This study was
conducted during the Fall Semester of the academic
year 2020/2021. In order to gain a better insight into
the students' perspectives of online learning and the
possibilities for improving it at Hebron University,
the researchers distributed questionnaires to 114
students from two service English courses (English
Intensive 2 and English Intensive 1). Eighty two
students from both courses voluntarily agreed to fill
in the posted online questionnaire. All of the
students are first year students who are experiencing
the fully online classes for the first time.

A Questionnaire was chosen for this research
because it is a reliable and quick method to collect
information from multiple respondents in an
efficient and timely manner. It aimed to elicit
relevant  information  concerning  student's
perspectives of online classes. The questionnaire
combined 5- point Likert scale and open-ended
questions (see Appendix). The content of the
instrument was developed and utilized to discover
the advantages and disadvantages of Online learning
from students' point of view. The questionnaire has
two sections, the first section is to elicit students'
preferable learning method and collect the
perceptions of the students about challenges and
benefits of online learning through 32 items of 5
point Likert scale. Questions of 5- point Likert scale
offering respondents the possibility to choose and
rate among several options from 1 (Strongly agree)
to 5 (Strongly disagree). Inthe second section, there
were four open-ended questions (See Appendix).

According to the limited time of the researchers
during both lectures of (Intensive 1 and 2),
researchers chose to collect the data through online
tools and by using the students' classroom app. Also,
the researchers used the surveyplanet app to
facilitate the process of distributing it. After
validating the questionnaire, the researchers posted
it on students' classroom stream. The researchers
informed the participants that this questionnaire is
conducted for Hebron university research paper and
that any information obtained in connection with
this study will remain confidential. Then, the
researchers collected eligible data from 82 collected
questionnaires. After collecting data, it was
analyzed statistically using SPSS. The researchers
examined the questionnaire reliability and they
found that the overall Cronbach Alpha Coefficient
of the questionnaire was (r=.71), indicating an
acceptable degree of internal consistency. This
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means that the questionnaire was a reliable
instrument for the purpose of the current research.

RESULTS AND DISCUSSION

The researchers used the Statistical Package for
Social Sciences (SPSS) (version 24) to analyze the
collected date and the advantages and disadvantages
of online learning from Students' perspectives. The
mean and standard deviation (SDs) were calculated
for 32 Likert scale items. The results of the study

revealed that most participants strongly agreed on
one Item which is Items 19. This Item shows that
most of the students strongly agreed that the internet
connection is very poor. The mean of this item was
4.27 (see Tablel).

The mean and standard deviation (SDs) were
calculated for 32 Likert scale items. The results of
the study revealed that most participants strongly
agreed on one Item which is Items 19.

Table 1. The means and SDs of the items the participants strongly agreed upon.

No. Statements

Mean SD

19 Internet connection is very week

1.73 1.11

Note. If the mean is less than 1.80, this means that participants strongly agree.

As table 1 show, most students strongly agreed
that the internet connection at Hebron University is
very poor (M=1.73).

Most of the participants have rated the following
nine items with agree (see table 2). The means of
these Items were less than 2.60. ltem10, ltem14,
Item20, Item 25 and Item 32 were items related to
disadvantages of online classrooms. For example,
most of the students agreed that Interaction with
instructors in online classes is less than interaction
in face to face classes with a mean of 2.02. Also,
they believe that instructors talk most of the time in

the online classes with a mean of 2.59. Most of
them agreed that instructors and students need
training for online classes (see Items 20, 25 in table
2). Most of the students get bored in the online
classes with a mean of 2.5 and STD 1.33. Moreover,
most of the students agreed on 3 items which are
about the advantages of face to face classes. Most
of the students prefer traditional classes and
participate in it more than online classes. Also, they
are accepting feedback from each other more in the
face to face classes with a mean 2.15 and a STD of
.85.

Table 2. The means and SDs of the items the participants agreed upon

No. Statements Mean SD
2 I prefer traditional ( face to face) classes 1.82 1.08
5 | participate more in face to face classes 2.04 1.02
10 Interaction with teacher in online classes is less than interaction in  2.02 1.09
face to face classes
14 Teacher talk most of the time in the online classes 2.59 1.2
17 I am able to receive feedback from others in face to face classes 2.15 0.85
20 Students are not trained enough to learn through online classes 2.48 1.26
24 I would recommend face to face learning 211 1.26
25 Instructors and students need training courses to make online courses
more beneficial 2.39 1.2
32 I get bored in the online classes 2.5 1.33

Note. If the mean is less than 2.60, this means that participants agreed.

Table 2 shows that most of the students have
preferences for face to face classes as they interact
more and they were able to receive immediate
feedback. However, they do not like the online
classes as instructors talk most of the time which

makes them bored. They believe both students and
instructors need training. Therefore, they
recommend the traditional classroom.

Moreover, there are 17 Items that were rated
with neutral as shown in Table 3.

Table 3. The means and SDs of the items the participants were rated with neutral

No. Statements

Mean SD

1 I prefer online classes

333 133
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3 I spend less time and effort in online classes 280 1.27
4 | participate more in online classes 333 1.26
6 I don’t have good internet connection 2.65 1.35
8 I prefer submitting my assignment via online 2.88 147
9 | feel relaxed in the online classes 311 133
11  Online classes make me less anxious 3 127
12 | feel stress if | did mistake in the online classes 287 1.26
13 | feel stress if | did mistake in the face to face classes 293 1.36
15 I am able to work independently in the online classes 288 1.29
16 In online classes, | take risk to answer without teacher instruction 290 1.28
18  The quality of online learning at Hebron University is good 3.13 1.23
21 Instructors are not trained enough to teach online classes 321 1.15
26 The online classes help me following and reviewing the course easily 294 122
27  Online classes are easy to reach 287 120
29 It is very difficult to study through online classes for students 277 111
30 It is frustrating to do task via online 3 129

Note: if the mean is less than 3.40, this means that participants were neutral

Table 3 shows the participants were neither
agree nor disagree with items about the advantages
of online classroom like, I spend less time and effort
in online classes, | participate more in online
classes, | feel relaxed in the online classes, online
classes make me less anxious, and many other
advantages of the online classroom like reviewing,

or easiness in submitting assignments. So, they
didn't see using online classes or technology tools
as a benefit either as an obstacle too

Finally, it seems that most of the students were
not satisfied with the online learning experience as
shown in Table 4.

Table 4. The means and SDs of the items the participants were rated with disagree

No. Statements Mean SD

7 I don’t find difficulty in using Google classroom, zoom or other apps 3.82 1.03

22  The student learn and get the same learning from online and face to face 3.59 1.18
classes

23 1 would recommend online learning 3.59 1.33

28  Online classes satisfy my learning needs 3.46 1.12

31 Online classes make me more competitive 3.54 1.15

Note: if the mean is less than 4.20, this means that participants disagreed

Table 4 shows most of the students do not
recommend the online classes (M=3.95). Most of
them are not satisfied with learning through online
classes. Also, they disagreed that they get the same
learning from online classes and face to face classes
(M=3.59).

However, most of the students disagreed on
item 7 that they don’t find difficulty in using
Google meet or other online programs (M=3.8).

The results of the open- ended questions

The researchers asked for more elaboration about
the advantages and disadvantages of online classes,
90% of the students whether they recommend or do
not recommend online classes, they have agreed
that online learning saves time, effort and it is easy
to be accessed and reached. S26 said "Online
learning saved my time and my effort too. Also, it
saves my money for transportation”. However, S12
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said" There are no positives other than saving time
and money". Also, 85% of the students agreed that
it is better to use the online class for reviewing the
material. Some of them mentioned other factors
like; | feel more comfortable, relaxed and less shy
but they are just two students. Also, S27 and S28
agreed that they participate in online more without
hesitation. Also, S3 said, "It is good to get higher
grades".

Most of the students have agreed on three
negatives factors in the online classes and they are
as the following: (1) 70% of the students refer to the
interaction problem between students and the
teacher; they said 'The interaction between students
and teacher are less than the interaction in the
traditional classroom.” (2) 90% agreed on the poor
internet connection which makes online learning
very hard for most of the students. Also, they refer
to some issues like the limited number of electronic
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devices in each home. (3) 50% of the students feel
less motivated in the online classes.

Moreover, most of the students give the same
solutions to make online classes more effective as
they mentioned increasing the internet speed in the
university and for instructors and students. Also,
they mentioned some ideas to make the students be
motivated and participate in the class. S30, S56 and
S70 said that instructors should encourage and
motivate the students by making slides,
PowerPoint's, let them watch films and do some
interesting activities".

In the last open-ended question (see Appendix),
the researchers asked the student that if we resolve
all of the obstacles from having good internet
connection, instructors and students are well
trained then what type of learning would you
choose? 37 students out of 82 choose online classes.
However, 45 students choose face to face classes.
So, the results showed that most of the students still
prefer the traditional classes (face to face
classroom) but they think it is good this time
because it will protect them from Coronavirus
nothing more.

This study attempted to elicit perceptions of first
year students at Hebron University towards
advantages and disadvantages of online classes. It
aimed to show the most efficient methods of
learning from their point of view. For the purpose
of this study, 82 students from two different English
intensive courses have participated in this research.
The researchers answered the following research
guestions according to the students' perspectives.

What are the major benefits and challenges of fully
online classes according to Hebron University
students?
As the finding showed, most of the students do not
recommend online classes. Also, they focus on
showing the negative side of it more than showing
its advantages. For the disadvantages of online
classes, students see that they don't interact or be
motivated in the online classes. Also, they feel
bored. S4 said, "It is important to see you physically
in the classroom this will make us be motivated and
participate more". This finding is in line with
(2010) who noted the importance of the instructor’s
presence to establish proper patterns of
communication, and enhance student motivation.
Furthermore, most of the students strongly
agreed on the poor internet connection at Hebron
University. This prevents the effectiveness of
online classes. S33 said,” | can't concentrate in the
online classes as the internet disconnects every 5

minutes”. This problem is considered the main
problem for most of the students. Mohammad
(2020) found that online learning can't be effective
in underdeveloped countries, where a majority can't
get access to the internet due to technical as well as
economic issues.

Also, most of the students agreed that "students
and instructors are not trained enough to teach or
learn in online classes"”. This makes the results of
taking online classes be less satisfied for both
students and instructors. Because as the result
shows, students are not satisfied with online
learning and do not see the learning and teaching
process being delivered the same as face to face
learning; That's why they prefer face to face
lectures. S68 said" | don't accept online learning
because | don't understand the material well in the
online classes.

However, when the researchers asked for more
illustration in open ended questions, most of the
students agreed on the following advantages of the
online classroom: (1) Easy to be reached and
accessed. (2) Saves time, effort and money. (3)
Easy to be reviewed

Despite the result in the questionnaire, the
researchers find that they were neutral. They don't
agree nor disagree about these advantages.
Therefore, further research need to be conducted in
this field.

According to the student's perspectives, what are
the students' recommendations to overcome the
challenges and the difficulties of online learning?

According to their perspectives, issues of
connectivity are matters as 20% will recommend
online classes if all of these problems will be
solved. Also, they recommend training classes for
both instructors and students in order to know how
to deal with apps and programs like Zoom and
Google meet because most of them find difficulty
in using these apps (see table 4). So, after being
trained, they may find online classes more effective
for them. So it is about the quality of internet
connection and the effort that instructors and
students give. According to Arora (2019) a number
of problems may arise due to lack of careful
planning from instructors and students as well as
implementation of online learning. Students may
feel a sense of isolation, frustration, stress, in some
cases and poor performance. Also, 40 % of the
students recommend that universities should ask for
increasing the speed of internet connection as well
as scheduling a number of class training for both
instructors and students to facilitate using online
and replace it with face to face classes.
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CONCLUSION

COVID-19 has affected the traditional learning
method of academic institutions across the whole
world. Therefore, synchronous online classroom
online learning was a fundamental topic that needs
to be discussed. According to the survey that was
distributed to 82 students, the result shows that
students are not satisfied with the online classroom.
They prefer and recommend traditional classes
more as they participate, interact and be motivated
more in it. They assume that online class has
negatives more than positive things. However, they
recommend contacting the responsible companies
to solve the connectivity problem and they
recommend training for students as well as
instructors to make online learning sufficient.
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Abstract: The study aims at investigating whether the family-themed picture stories for young learners were
valid as learning media for English Language Teaching (ELT). The researchers developed three picture stories
related to family as prototypes. The research procedure was proposed by Akker, which comprised analysis,
design, evaluation, and revision. The validity was reviewed by the experts of content, instructional design and
media or product design. The mean of content validity of three prototypes is 4.26 which is at very highly valid
level. In term of construct validity, the average score of construct validity of three stories is 4.23 which is at
very highly valid level. The average score of media or product design validity of the prototypes is 4.36 which
is at very highly valid level. Thus, the study result shows that, overall validities of content, construct, and
media or product design of the three picture stories are 4.28, which is at very highly valid level. In conclusion,
the set of family-themed picture stories as learning media are valid and categorized as very highly valid level;

Keywords: learning media; TEYL; picture stories

consequently, they are likely to facilitate Teaching English to Young Learners (TEYL).

INTRODUCTION

It is believed that English is the principal language
of international collaboration and, in today’s
world, the English language demonstrates a strong
network effect. Indonesia is one of South East
Asian countries that always attempts to develop
English Language Teaching (ELT) in order to
equip its citizens in the globalized world
characterized with the advance of information
technology and international communication.
However, referring to EF English Proficiency
Index 2020, which ranks 100 countries and
regions by English skills, Indonesia’s level is
classified as low proficiency (EF, 2020).
Indonesia is ranked 74" and still lags behind its
neighboring countries in South East Asia, such as
Vietnam, Malaysia, Philippines and Singapore
which is ranked 65" 300, 27" and 100
respectively.

As for the importance of English language,
despite its low proficiency level, ELT in
Indonesian context can play an important role in
addressing the issue. Two aspects that appears
directly from the title are learning media and

young learners. It is indeed challenging to teach
language to young learners, particularly when it is
learnt as a foreign language (Reftyawati, 2017;
Baranowska, 2020). English is one of foreign
languages taught in primary school level even
though the practice of ELT seems to vary in every
school.

It is beyond the scope of this paper to examine
the government policy, especially Minister of
Education and Culture, who is responsible for the
country’s education. There have been different
policies implemented regarding English subject in
elementary school. For instance, referring to
Decree of the Minister of Education and Culture
No 060/U/1993, English may become local content
subject and is taught at fourth grade and above.
Since then, English subject was taught in all
elementary school, both public and private, and
appeared to progress very rapidly (Maili, 2018).
The writer also argues that, despite many problems
in implementing ELT at primary school, there are
several advantages: young learners could learn the
language easily, English is widely used in this
digital and technology era, and pupils may prepare
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themselves for learning English at junior high
school.

Apparently, English is regarded as a favorite
subject added to the -elementary school’s
curriculum, although especially state schools
would find some challenges during its
implementations (Suharsih & Hamidiyah, 2012).
These challenges include insufficient schools’
condition, lacks of facilities (i.e. particularly
books), classroom management (i.e. media,
method or technique), and teacher’s educational
background. Besides, the status of local content
subject, the limited number of qualified primary
school teachers, and the lacks of learning media or
sources have become other problems to consider
(Sutardi, 2011).

On the one hand, the aforementioned issues
should be addressed thoroughly, but on the other
hand, the improvement of ELT’s practices is a
must. The Regulation of Ministry of Education
and Culture No. 65 of 2013 underlines that the
learning process in educational units, including
elementary education, should be conducted
interactively, inspiringly,  enjoyable, and
motivates learners to participate actively, and
facilitates initiatives, creativity, and independence
based on students’ talents, interests, and physical
and psychological development (Kemdikbud,
2013). Indeed, it is important to create fun and
interesting classrooms (Suharsih, Hamidiyah,
2012). Two factors which influence the effective
and efficient of learning are media and learners’
characteristics (Reftyawati, 2017). The writer also
discusses the significance of selecting language
learning media so as to overcome students’
boredom and to create learning enjoyment.

In light of recent development in ELT, it is
becoming extremely difficult to ignore the
existence of innovative and creative teaching-
learning process. An endeavor which may be
applied to support the teaching-learning process
(or shortly named learning process to describe
both processes) and deal with some hindrances in
learning is via the utilization of learning media.
Learning media is defined as all things which are
utilized to deliver messages from the sender (i.e.
teacher) to the recipient (i.e. students) in the form
of physical devices or objects, which effect
communication and interaction between them
during classroom’s learning (Negara, 2014).
Learning media is, therefore, a component of

learning.
Furthermore, learning media is an instrument
that may be employed to facilitate the

comprehension of concepts that should be pursued

in learning (Zulkardi, 2005). To understand
concepts is often challenging. So, the concepts that
are abstract and difficult to explain directly to
learners may be made concrete or simplified via
learning media (Hernawan, Susilana & Julaeha,
2013). It is evident that learning media may
become an alternative due to its emphasis on
innovation and creativity. Therefore, this study is
hoped to make a major contribution to research on
learning media and Teaching English to Young
Learners (TEYL) by developing the family-themed
picture stories. Referring to its functions as
learning media, the picture stories are expected to
increase motivation, provide and enhance learning
variations, present the structure of materials in
order for pupils to learn more easily, offer the gist
and the points systematically to facilitate learning,
stimulate learners to focus and analyze, and create
conditions and situations of learning without
pressure (Sanaky, 2009).

Beside learning media, this research is
concerned with ELT to young learners or children.
The young learners may be divided into two main
groups: 5-7 year olds and 8-10 year olds (Scott &
Ytreberg, 2004). Some experts, quoted by
Siswanto (2017), state that there are 4 groups of
young learners based on their ages: 2-4, 5-7, 8-10,
11-14. Thus, in the context of Indonesia, young
learners mainly relate to the age of elementary
school students. To teach young learners, there are
some characteristics to consider, such as:
intellectual development, attention span, sensory
input, affective factors, and authentic-meaningful
language (Brown, 2001). Therefore, teachers
should find some practical approaches in TEYL
including sorts of learning media.

Regarding language development among
students, the factor of age plays an important role,
and consequently, to teach English earlier would be
beneficial because children acquire language with
greater ease (Dewi, 2017). The cognitive
development of young learners lay on concrete
operational stage, that is, beginning to think
logically and use experiences to solve problem
(Aini, 2013). According to Pinter (2011), the
problem solving is usually applied to concrete
instances and objects in real life. Next, another
children’s characteristic is a very short attention
and concentration span (Scott et al., 2004).
Mustafa (2010) states that children only have
attention span less than 15 minutes so that creating
effective instruction is essentially required.

In this study, the researchers conducted
research and development in the form of learning
media for TEYL, namely, family-themed picture
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stories. Grounded on the interview with English
teachers of the selected elementary school, the
utilization of picture stories usually improves
learning and motivates students to learn in the
target language. As well as that, teaching-learning
process emphasizing on pupils’ activity is likely
to enhance learning motivation, thinking abilities,
creativity, and learning independence (Inharjanto,
Lisnani, 2020). As suggested by Sutardi (2011), in
order to develop learning materials that interest
students, its look should be considered like the use
of colored pictures, simple and meaningful
stories, games that encourage dialog and
enjoyment. This is also underlined by Ur (1996)
who states that pictures, stories and games are
very important sources of interest for pupils in the
classroom. It is because pictures may be a visual
stimulus and stories are visual and aural. Further,
the themes of family are to relate young learners
to their day-to-day lives. Hopefully, the family’s
themes may contribute to promoting character
education, which is highlighted in Indonesia’s
Curriculum 2013 (Putri, Harto, Moecharam,
2017).

To date, a number of studies have indicated
that good learning media in form of picture stories
may benefit TEYL. For example, Aygun and
Abaci (2014) who examined illustrated story
books for 4-8 age group children in terms of
illustration. Their study results demonstrate that
children should be supported with visual
perception through pictures beside auditory
perception. Next, preparing visual illustration
carefully and according to  children’s
characteristic development can lead to more
qualified publication. Next, some researchers
have examined the illustrated colored pictures to
improve English vocabulary for young learners
(Widiastuti, Kusmaryati, Romadlon, 2019) and
the use of Indonesian culture-based comic for
TEYL (Saputri, 2017). Finally, Rusiana and
Maharani (2019) have conducted the study which
helped children to acquire pre-reading skills via
reading stories. The research’s findings reveal that
learners showed that they performed the
phonological acquisition awareness, letter
knowledge, print awareness and print motivation.
However, the previous studies have some
differences to the current research. The
importance and originality of this study are that it
develops family-themed picture stories as learning
media for TEYL.

METHOD
This study was qualitative research. The method
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of the study was development research. The
development research method was to develop
family-themed picture stories as ELT learning
media for young learners. Akker (1999) states that
development research aims to design a product for
certain purpose through certain procedures (i.e.
analysis, design, evaluation, and revision).

In this study, formative evaluation model
proposed by Tessmer (1993) was also used in the
evaluation phase to improve the quality of
intervention. There are three main criteria for
quality of intervention, that s, validity,
practicality, and effectiveness. Akker (1999)
describes those criteria as follows: Validity refers
to the extent to which the intervention under the
development is in line with the state-of-the-art
knowledge (content validity) and that all contents
and components included in the intervention are
consistently related and connected among each
other (construct validity). In this study, the validity
of the developed product was determined by the
experts of content, instructional design, and media
in the expert review.

The developed family-themed picture stories
for young learners was supposed to be evaluated by
the students of one of private elementary schools in
Palembang particularly those who were third to
fifth grades, second semester, and the academic
year of 2019/2020. However, the global pandemic
of Covid-19 influenced the process of the research.
The government regulated school from home for
all students in Palembang. That was the reason why
the researchers changed the subject of the study,
which was limited to the expert review. The
researcher chose three experts to validate the
family-themed picture stories as ELT learning
media for young learners.

As for the procedures of the study, as proposed
by Akker (1999), it consists of several phases:
analysis, design, evaluation, and revision. In
analysis phase, the researchers analyzed
instructional analysis, environmental analysis,
students’ need analysis, and students’ reading level
analysis. Meanwhile, in the design stage, the
researchers designed the first prototype especially
paper-based design of picture stories such as the
content of the family-themed picture stories.

The last phase was the evaluation and
revision. In this step, the researchers used the
formative evaluation by Tessmer (1993) in Figure
1. Figure 1 shows that the formative evaluation
consists of 5 steps namely self-evaluation, expert
review, one-to-one evaluation, small group
evaluation, and field test. In the self-evaluation
phase, the researchers examined the product in

23



Anselmus Inharjanto & Lisnani

ELT learning media for young learners: Family-themed picture stories

terms of the quality of content, construct, and
media. From the self-evaluation, the product was
evaluated in the next phase, i.e. expert review.
The aspect evaluated in this phase was the
validity of the product concerning its content,
construct, and media or product design.
Consequently, there were three experts
validating the product which are described in
Table 1.

| Expert
Review
Revised? Revised? -
Self- Small R Field
Evaluation | | Group Test
\ 4
—{ Onetoone [—

Figure 1. General Sequence of Formative Evaluation (Tessmer, 1993)

Table 1. Description of Experts

No Experts

Experts’ Description

1 English (Content)

Lecturers or teachers of English Education Study Programs

(Consideration: A master of English education)

2 Instructional Design

Lecturers or teachers of English Education Study Programs

(Construct) (Consideration: A master of Education)
3 English (Media or Lecturers or teachers of English Education Study Programs
product design) (Consideration: A master of English)

In the phase of expert review, the product was
shown to the experts to be reviewed and they
provide their judgement to validate the product.
Their comments and suggestions were used as the
basis for some product’s revisions to improve its
validity. The procedure of study is concisely
presented in Figure 2.

However, this research had to cease at the
stage of expert review, that is, to validate the
content, construct and media or product design. A
rudimentary prototype 2 was produced, after
revision was made based on the comments and
suggestion from the expert review and the
readability of the designed colouring book was
analysed. It occurred due to the Covid-19
pandemic which halted the researchers from
completing this study optimally. In other words,
the researchers only succeeded in the validation
stage to test the validity of the family-themed
picture stories. Thus, the formative evaluation
stage will surely be carried out in the next stage of
research.

This research aimed to develop a family-
themed picture stories for young learners which is
valid, practical, and has potential effect. Therefore,
to determine its validity, practicality, and potential
effect, instruments used in this study were
questionnaires  (Likert-Scale) and  reading
comprehension test. The Likert scale comprises
strongly disagree, disagree, neutral, agree, and
strongly agree with score ranging from 1 to 5
(Sugiyono, 2010). To perceive the potential effect
of the product, an evaluation was realised in this
study by using reading comprehension test in the
form of multiple-choice (i.e. ranging from a, b, to
c) and True-or-False questions, as well as short
answers. The reading comprehension test was
constructed based on the developed product in this
study. Furthermore, it included several aspects,
such as main idea, inference, vocabulary in
context, cause and effect, etc.

Furthermore, the validity of the product was
determined in expert review. After reviewing the
family-themed picture stories for young learners,
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the experts provided their judgement through a
guestionnaire in the form of Likert-scale with
score ranging from 1 to 5 and wrote their
comments on it. Their comments were used as the
basis for revision of the developed family-themed
picture stories for elementary school students. To
determine the validity level of the product, the
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average score of the obtained total score from the
three experts’ judgement was calculated and
interpreted. The validity categorizations were very
high, high, moderate, low, and very low (Kubiszyn
& Borich, 1993; Sopian, Inderawati, & Petrus,

2019, p. 106).

Table 2. Specifications of Validation Sheet of Content

Aspect (s) Number (s) of Statement
1. The appropriateness of contents with students’ characteristics (currency) 1,2,3,4
2. The accuracy of the content 5,6
3. The presentation of content 7,8
4. Linguistics aspects of the content 9,10, 11
5. Exercises and evaluation aspects 12,13, 14,15
Table 3. Specifications of Validation Sheet of Instructional Design
Aspect (s) Number (s) of Statement
1. The appropriateness between materials and curriculum 1,2
2. Material presentation 3,4,5,6and 7
3. The appropriateness of materials with the students’ character 8,910,11,12,13and 14
4. The appropriateness between exercise and standard 15
competence and learning goals
5. The number of exercises 16, 17 and 18

Table 4. Specifications of Validation Sheet of Media or Product Design

Revise <

!

Version)

Aspect (s) Number (s) of Statement
1. Media or Product Design 1,2,3,and 4
2. Usability 5,6,7,and 8

. No
Figure 2 The Procedure of the Study
>
F_____________________________________i
- Instructional Analysis ~ ________|___ _}____ __| Prototype 1
- Environmental Analysis L, Analysis

- Students’ Needs Analysis

- Students’ Reading Level Analysis

Paper based design

Design

l Prototype 2
|
|

Prototype 1

:

SELF EVALUATION

» EXPERT REVIEW

ONE TO ONE TEST
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The data which were collected tabulated
and the result of each instrument was calculated
and classified based on validity level as follow
in Table 5.

Table 5. Validity Categorization

Average Score  Category
4.21-5.00 Very high
3.41-4.20 High
2.61-3.40 Moderate
1.81-2.60 Low
1.00-1.80 Very low

RESULTS AND DISCUSSION
Analysis Phase

In the analysis phase, the instructional design of
third to fifth graders of the selected elementary
school in Palembang was improved based on
Curriculum 2013. The researchers decided to
design family-themed picture stories. They then
succeeded to develop three family-themed
picture stories entitled Two Sisters, Going
Shopping, and Playing with Friends. These titles
are obviously related to family and the daily life
within family. Elementary school students are
considered young learners that should be close to
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their parents, family members, and friends around
them. Promoting and supporting the physical,
emotional, social, and intellectual development of
a child from infancy to adulthood, is also the core
of the story. Therefore, the three titles may
represent the idea of family-related themes and,
hopefully, are able to contribute to children’s
character education in Indonesia.

First of all, reading level of Two Sisters was
analyzed by using Flesch-Kincaid Grade Level.
The grade level of Siblings is 5 and the reading
level is fairly easy to read. It is also stated that
Two Sisters is suitable for 8-9 years old, or
approximately second or third graders in
Indonesia. This classification is in accordance
with the regulation of Indonesia’s Ministry of
Education and Culture No. 44/2019 on the new
student’s enrollment. The regulation states that
elementary schools normally require 7 years-old
pupils to start with.

Secondly, reading level of Going Shopping
was analyzed by using Flesch-Kincaid Grade
Level too. The grade level of Going Shopping is
6 and its reading level is fairly easy to read.
However, reader’s age shows that Going
Shopping is suitable for 10-11 years old, or
around fourth or fifth graders in Indonesia. Even
though the reader’s age is relatively higher, other
aspects of text readability seems to be relevant.

Thirdly, reading level of Playing with Friends
was analyzed by using the same tool. The grade
level of Playing with Friends is 4 and the reading
level is very easy to read. It means the picture
story is suitable for 8-9 years old, or
approximately second or third graders in the
Indonesian context.

Based on the report of English scores of class
3D, one of the classes in the primary school
participating in this study, it can be concluded that
the students' abilities are fairly satisfactory. The
report shows that the English’s average score of
class 3D students is 88.12 despite the fact that
some students acquire lower scores (i.e. 70).
Thus, the researchers are interested in developing
students' abilities not only limited to English
lessons but also improving students' reading skills
and developing students' character values towards
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their family environment and its surroundings.
Besides, grounded on the direct interview
with one of the English teachers in the chosen
primary school, there were some ideas to
consider. The teacher argued that the designed
picture stories involves reading comprehension
and reading is part of four main English skills
(i.e. writing, writing, listening, and reading). So,
if student’s reading skill is excellent, it would
affect  other three  skills  positively;
consequently, their study report would also
satisfactory. Furthermore, the  teacher
appreciated that the picture stories were
designed by using story telling’s style. The
prototype was not a cartoon or an animation, but
drawings or pictures related to daily life of the
children as young learners. Next, English
coursebooks the school were using also
incorporated texts for reading. The process of
teaching-learning started with reading followed
by a comprehension in the form of questions and
exercises. This comprehension section was
considered to be important for students to gain
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Design and development phase

In the design and development phases, there
were three family-themed picture stories
developed as reading materials in a set of English
subjects. The first was reading material for
reading practice and the second was reading
material for the reading comprehension test. The
developing picture stories, which was available
for reading material, was related to family’s
themes. The themes of family were considered
necessary for these young learners and their
education as discussed previously. The result of
this phase was the availability of family-themed
picture stories, namely, three prototypes of a
picture stories on family’s themes which were
used by young learners.

Implementation

In validating this product, three experts validated
this product in content, instructional design and
media or product design. There were some
suggestions which needed to be paid attention

more understandings and insights.

were as follow Table 6.

Table 6. Suggestions from Three Experts Review

Suggestion

Expert 1: Excellent, very good, well-done, please use proper
sentence structure,

Expert 2: Please provide the exercises/ question items, it is
suggested do analyze students’ competence from their
English achievement report in order to be able to identify
their real competence and construct suitable media/ material
for learning, reading questions are not available please add
the questions, it is recommended to add some pictures or
present the story in more interesting design, it’s better to be
consistent on the use of proper verb 2, please provide various
questions and clear instructions.

Expert 3: The content of the story is easy to understand for
the students, the story is suitable for grade 1-3 and the
questions are easy to understand for the students, but
appropriate for school that use international system.

Expert 1: Very good,

Expert 2: Please provide the instruction and exercises/
question items, please provide the questions with different
types (at least two types)

Expert 3: The materials and the questions are appropriate, the
length of the story is a little bit long, but in good standard, so
it will be beneficial for the students

No Expert Review Judgement
1 Validation Sheet of Content
2 Instructional Design
3 Media or Product Design

Expert 1: Very good

Expert 2: Reading questions are not available, please add the
questions and use more interesting lay out, it is recommended
but add some pictures or present the story in more interesting
design, providing picture will help students to be more
interested in reading text and understand is better, questions
should be provided as well,

Expert 3: The product is easy to use an appropriate for the
students, the medium is very easy to use and simple, good
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medium, font and pictures

Referring to the result of the product’s
validity level, the researchers divided it into three
kinds of validities: validity of content, validity of
construct and validity of media or product design.
There are three stories in the picture stories: 1)
Two Sisters, 2) Going Shopping, 3) Playing with
Friends. The results of validities are as follows:
First, the average score related to the validity of
content of Two Sisters was 4.2 (Table 7) which
was at highly valid level, the validity of content of
Going Shopping was 4.3 (Table 7) which was at
very highly valid level and the validity of content
of Playing with Friends was 4.3 (Table 7) which
was at very highly valid level. It could be
concluded that in term of content validity, the
average score of content validity from three
prototypes were 4.26 (Table 11) which was at very
highly valid level.

Secondly, the average score related to
validity of construct of Two Sisters was 4.2 (Table
8) which was at highly valid level, validity of
construct of Going Shopping was 4.2 (Table 8)
which was at highly valid level and validity of
construct of Playing with Friends was 4.3 (Table
8) which was at very highly valid level. It could be

concluded that in term of construct validity, the
average score of construct validity of three stories
were 4.23 (Table 9) which was in very highly valid
level.

Thirdly, the average score related to validity
of media or product design of Two Sisters was 4.4
(Table 9) which was at very highly valid level,
validity of media or product design of Going
Shopping was 4.3 (Table 9) which was at very
highly valid level and validity of media or product
design of Playing with Friends was 4.4 which was
at very highly valid level (Table 9). It could be
concluded that in term of media or product design
validity, the average score of media or product
design validity of the three prototypes were 4.36
(Table 10) which was in very highly valid level.
Finally, to determine overall validities of content,
construct, and media or product design of the three
stories of the family-themed picture stories were
4.28 (Table 10) which was in very highly valid
level. In conclusion, the set of family-themed
picture stories as ELT learning media for young
learners was valid and categorized as very highly
valid level.

Table 7. Recapitulation of Three Experts Review (Content Validity)
of Three Family-themed Picture Stories

The appropriateness of The The Linguistic aspects  Exercises and evaluation ~ Average
the content to students’  accuracy presentation of the content aspects Score
Experts characteristic of the of the content
(currency) content
Ql 02 Q3 04 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 | Q15
Two Sisters
Expert 1 5 5 5 4 5 5 5 4 4 5 5 5 5 5 5 4.8
Expert 2 5 3 4 4 4 4 5 2 4 3 5 4 3 3 4 3.8
Expert 3 4 4 4 4 5 4 4 4 4 4 3 4 4 4 4 4
Average 4.7 4 4.3 4 47 43 4.7 3.3 4 4 4.3 4.3 4 4 4.3 4.2
Remark  VH H VH H VH VH VH M H H VH VH H H VH H
Going Shopping
Expert 1 5 5 5 4 4 4 5 4 4 5 5 5 5 5 5 4.7
Expert 2 5 4 4 4 5 4 5 4 4 3 4 4 3 3 4 4
Expert 3 5 4 4 4 5 5 4 4 5 4 4 3 4 5 4 4.3
Average 5 43 43 4 47 43 4.7 4 4.3 4 4.3 4 4 4.3 4.3 4.3
Remark VH VH VH H VH VH VH H VH H VH H H VH VH VH
Playing with Friends
Expert 1 5 5 5 4 4 5 5 4 4 4 5 5 5 5 5 4.7
Expert 2 5 4 4 4 5 5 5 4 4 4 4 4 3 3 4 4.1
Expert 3 4 4 4 5 5 4 4 4 5 3 4 4 4 4 4 4.1
Average 47 43 43 43 47 A7 4.7 4 4.3 3.7 4.3 4.3 4 4 4.3 4.3
Remark VH VH VH VH VH VH VH H VH H VH VH H H VH VH
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Table 8. Recapitulation of Three Experts Review (Construct Validity)
of Three Family-themed Picture Stories

The Material Presentation The appropriateness of materials to The The number of Avera
appropriat students’ characteristic appropriatenes exercises and ge
eness s between evaluation Score
between exercise and
material evaluation and
Experts and standard
curriculum competence
and learning
goals
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q1 Q16 Q17
5
Two
Sisters
Expert 1 5 5 5 5 4 5 5 5 5 5 5 5 5 5 4 4 5 4.8
Expert 2 4 4 3 4 4 4 3 3 3 4 5 4 4 4 4 4 4 3.8
Expert 3 4 4 5 4 5 4 4 4 4 3 4 4 4 4 5 3 4 4.1
Average 4.3 4.3 4.3 43 43 4.3 4 4 4 4 4.7 4.3 4.3 43 43 37 4.3 4.2
Remark VH VH VH VH VH VH H H H H VH VH VH VH VH H VH H
| Going Shopping
Expert 1 5 5 5 5 4 4 5 5 5 5 5 5 4 4 5 4 5 4.7
Expert 2 4 4 3 5 5 4 4 3 4 4 4 4 3 4 4 3 4 3.9
Expert 3 4 4 4 4 4 5 4 4 4 3 4 5 4 4 5 4 4 4.1
Average 4.3 4.3 4 4.7 43 4.3 4.3 4 4.3 4 4.3 4.7 3.7 4 47 37 4.3 4.2
Remark VH VH H VH VH VH VH H VH H VH VH H H VH H VH VH
Playing with Friends
Expert 1 5 4 5 5 4 5 5 5 5 5 5 5 5 5 5 5 5 4.9
Expert 2 4 4 3 5 4 4 4 4 4 5 4 4 3 4 4 3 3 3.9
Expert 3 3 4 5 4 4 4 4 4 4 4 4 4 4 5 5 4 4 4.1
Average 4 4 4.3 4.7 4 4.3 43 43 43 A7 4.3 4.3 4 47 A7 4 4 4.3
Remark H H VH VH H VH VH VH VH VH VH WVH H VH VH H H VH

Table 9. Recapitulation of Three Experts Review (Media or Product Design)
of Three Family-themed Picture Stories

Experts  Media or Product Design Usability Average
Score
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8
Two Sisters
Expert 1 5 5 5 4 5 5 4 5 4.8
Expert 2 5 4 3 3 5 5 4 4 4.1
Expert 3 5 3 4 4 5 4 5 4 4.3
Average 5 4 4 3.7 5 47 43 43 4.4
Remark VH H H H VH VH VH VH VH
Going Shopping
Expert 1 5 5 5 4 5 5 4 5 4.8
Expert 2 5 5 4 3 4 4 3 4 4
Expert 3 5 4 4 4 5 4 4 4 4.2
Average 5 47 43 37 47 43 37 43 4.3
Remark VH VH VH H VH VH H VH VH
Playing with Friends
Expert 1 5 5 5 5 5 5 4 5 4.9
Expert 2 5 5 4 4 4 4 4 4 4.2
Expert 3 4 4 4 4 5 4 4 4 4.1
Average 47 47 43 43 47 43 4 4.3 4.4
Remark VH VH VH VH VH VH H VH VH
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Table 10. Recapitulation of Validity

Validity Two Going Playing with Average Remarks
Sisters Shopping Friends Score
Content Validity 4.20 4.30 4.30 4.26 VH
Construct Validity 4.20 4.20 4.30 4.23 VH
Media/ product 4.40 4.30 4.40 4.36 VH

Design

The developed product is a set of family-
themed picture stories in relation to reading
comprehension for young learners. There are some
phases that should have been realised in the process
of developing reading simulation material and
reading evaluation material. The phases are a
sequence of ADDIE model: analysis, design and
development, implementation and evaluation.
Unfortunately, the researchers were not able to
conduct the implementation phase because of the
global Covid-19 pandemic.

Referring to the expert reviews of content
validity, construct validity and media or product
design validity, the prototypes have been revised.
Generally speaking, the experts commented that
the content of the picture stories is excellent, well-
done, easy to understand and suitable for lower
grades at elementary school. The researchers have
revised some grammatical errors, managed the
suitable  questions and instructions  for
comprehension, and considered to implement the
picture stories at international schools when
possible. Analyzing student’s competence from
their English achievement report has also been
conducted to identify their real comprehension and
competence.

As well as that, for construct validity, the expert
judgment has enriched the idea for some revisions.
Overall, the construct validity is greatly
satisfactory, for instance, because the materials and
guestions have been appropriate, the stories have
been in a good standard, and the picture stories is
believed to be beneficial for elementary students.
Next, in terms of media or product design validity,
the prototypes have had a minor revision. The
product was evaluated by the experts and is
considered easy to use, simple, and appropriate for
pupils. The medium, fonts and pictures were
commented as fairly good. However, it is
recommended to add some pictures and present the
story in more interesting design so as to assist
young learners be interested in reading texts and
better understand the stories. Therefore, the
researchers have attempted to vary the design
especially on the pictures’ drawings and hoped the
young learners would enjoy their learning.

This section compares the results with the

literature review, whether the results concur or
differ from what the literature has discussed. It is
evident that the R&D has succeeded in developing
learning media in form of a family-themed picture
stories that can be used for teaching-learning. The
idea of using educational media is echoed by
AECT (1972), Negara (2014), Hermawan et al.
(2007) and Sundayana (2015). Even though the
process has not been accomplished yet due to the
novel coronavirus crisis, the research has
developed the prototypes. Based on the expert
reviews, the developed family-themed picture
stories is likely to support what Sanaky (2009) has
argued that it may increase learners’ motivation,
enhance learning variations, facilitate students,
stimulate learners to focus and analyze, create
enjoyment in learning, and so forth.

Concerning reading comprehension, the result
of this study indicates that young learners are likely
to be fostered when they perform the exercises in
the comprehension section. As suggested by Liao
(2011), the pupils could extract the required
information from the developed learning media.
The pupils may even proceed beyond reading texts
since they are possible to experience emotion,
culture, norm and attitude. This is similar to the
arguments of Brown (2007), Klinger, Vaughn &
Boardman (2007) and Collins (1991).

Apart from learning English, the developed
family-themed picture stories may enrich
students” knowledge to improve their thinking
abilities. The researchers believe that English
might be learnt or taught since early ages, such as
elementary school students. To conclude, the
developed picture stories is regarded as
significant to improve English skills of young
learners.

CONCLUSION

This study purposed to develop a set of validities
of the family-themed picture stories. The
researchers developed the three family-themed
picture stories. There are three stories in the
picture stories: Two Sisters, Going Shopping and
Playing with Friends. The developed learning
media of the three family-themed picture stories
were valid in term of content validity, construct

30



Indonesian EFL Journal (IEFLJ)
Volume 7, Issue 1, January 2021

validity and media or product design validity after
reviewed by three experts of English especially
lecture and teacher of English.

From the three experts, it could be concluded
that in terms of content validity, the average score
of content validity from three prototypes were
4.26 which was at very highly valid level. It could
be concluded that in terms of construct validity,
the average score of construct validity of three
stories were 4.23 which was in very highly valid
level. In conclusion, in terms of media or product
design validity, the average score of media or
product design validity of the three prototypes
were 4.36 which was in very highly valid level.

Finally, to determine overall validities of
content, construct, and media or product design of
the three stories of the family-themed picture
stories were 4.28 which was in very highly valid
level. From the result and discussion in the
previous chapter, the conclusions could be drawn
the set of the three family-themed picture stories
was valid and categorized as very highly valid
level.

Based on the result and discussion previously,
the development research of this study had found
that family-themed picture stories for TEYL was
valid. However, there is a limitation of the
developed family-themed picture stories. The
stories only reached the initial stage, that is, the
validity test which was conducted by three experts
on the expert reviews. The validity is based on
content, instructional design, and media or
product design of the family-themed picture
stories.
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Abstract: One of the prominent alterations in 2013 Curriculum is that this curriculum does not only put an
emphasis on cognitive competence but also affective competence. Consequently, the evaluation must be
carried out to assess students’ affective assessment. Nevertheless, the issue concerning the complexity of
affective assessment has been circulating for years. Therefore, the present study aims to scrutinize teachers’
techniques, challenges, and their voices with regard to development and the implementation of 2013
Curriculum. This study utilizes a qualitative research by using descriptive qualitative design. One teacher, who
has implemented 2013 Curriculum, in a senior high school was selected as the respondent in this study.
Interviews and document analysis were conducted to obtain the data. This study reveals that there are two
evaluation techniques carried out by the teacher specifically observations and peer-assessment. Furthermore,
two challenges are identified as teachers’ shortcomings for instance inadequate acquaintance of 2013
Curriculum and time availability in assessment process. Thus, this study recommends teachers to raise their
awareness regarding the challenges as well as select an effective technique to assess students’ affective
competence.

Keywords: Affective assessment; 2013 curriculum, teacher, voice; techniques, challenges

INTRODUCTION

Along with the global economic competition and
the demanding need for efficient and skillful labor
force, there are some attempts by highest
authorities and policy-makers to initiate
educational reforms to improve the teaching and
learning quality. “Wherever the change goes,
English should always include as a bandwagon of
trend” (Hamied, 2014) as it is widely used
throughout the world. Therefore, English in this
process is not deemed simply as a mere school
subject, but as a common language required for
successful communication in many human’s fields
of activity including education, business,
technology, and communication. Consequently,

many countries initiate reform or change in their
English as a foreign language (EFL) curricula to
educate more competent language users. Most of
these changes have emerged within the framework
of communicative language teaching to make
communicative competence the goal of language
teaching and develop procedure for the teaching of
the four language skills that refers the
interdependence of language and communication
(Richards & Rodgers, 2014, p. 85)

Owing to the matter of changes as
aforementioned, there has been a substantial
alteration from teacher-centered to learner-
centered instruction particularly in the field of
foreign language pedagogy (Harmer, 2001,
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affective competence

Nunan, 2013). Recently, it is practically
impossible to seek serious assistance for language
instruction depending totally in teacher. This
occurrence has been deemed considerable in
molding the face of language pedagogy for
epochs.

This sort of substantial alteration also covers
the assessment which plays an integral role in
teaching and learning circumstance. In other
words, assessment or evaluation is considered
essential to measure students’ acquaintance
towards the learning objectives they have to
achieve. It is also in line with Genesee as cited in
Carter and Nunan (2001) that assessment plays a
fundamental role in teaching and learning and also
curriculum (Print, 1993; Richards, 2001). By
conducting Assessment, teachers are able to
obtain holistic understanding regarding the current
achievement of the students (Dietal, et al., 1991
cited in Pertiwi, 2005 cited in Adawiyah, 2008;
see also Print, 1993; Carter and Nunan, 2001;
Richard, 2001; Nation and Macalister, 2010) and
the degree of changes in behavior (Tyler, 1949
cited in Hasan, 2008). Morevoer, Carter and
Nunan (2001; see also Brown, 2001; Nation and
Macalister, 2010) delineate that assessment also
provides appropriate motivation for students to
study harder.

One of the considerable alterations in the new
Indonesian curriculum namely 2013 Curriculumis
on the assessment domain (Kemendikbud, 2013;
and Syahmadi, 2013). The 2013 curriculum does
not only emphasizes on cognitive and
psychomotor competences but also affective
competence. It is indicated by the occurrences of
the Core Competence 1, known in Indonesia as
‘Kompetensi Inti’ (KI 1) (spiritual attitude) and
Core Competence 2 (KI 2) (social attitude) in 2013
curriculum. Owing to this, it is a must for teachers
to assess or evaluate at least three competences of
students; cognitive, psychomotor and affective
competences. However, one thing the teachers can
hardly deny is that affective assessment is not an
easy task to implement. There is an issue related
to the affective assessment. Some experts assert
that affective competence is not easy to be
assessed (Brown, 1995; Brown, 2001; Mariam et
al, 2018). Brown (1995) states that affective
domain seems difficult to be quantified since
affective competence is related to behavior. It
seems consistent with the view stated by Mariam
et al. (2018) that - despite the prominence of
affective assessment since it is related with
human’s life especially in making decision,
perception, interaction, communication, and

intelligence - the implementation of affective
assessment is not an easy task to conduct or
measure since everyone has a view and many
assumptions that should be taken into account as
well. It is exact that the implementation of
affective domain is vital for everyone however the
implementation is far from being as expected. This
is because designing the achievement of affective
learning goals is not as simple as cognitive and
psychomotor  domains.  Therefore, it is
fundamental to investigate teachers’ approaches
or techniques as a reference for the contextual
development of affective assessment

Taking the prominence of assessment, the new
curriculum, and the issue mentioned above into
account, finding appropriate technique for
students’ affective competence is therefore
mandatory. Teachers, as the vital agents of
curriculum  implementation  (Print,  1993;
Richards, 2001; Nation and Macalister, 2010),
may select different techniques in assessing
students’ affective competence even when they
work toward equal goals. This study attempts to
investigate the wvoice proposed, techniques
implemented, and the challenges encountered by
the teacher who has implemented 2013 curriculum
in assessing students’ affective competence.

There are some techniques that can be
implemented by the teachers in assessing students’
affective competence. The techniques can be
classified into observation, self-assessment, and
peer assessment (Kemendikbud, 2013; see also
Brown, 2001; and Syahmadi, 2013). Research has
proved that self assessment and peer assessment
provides some benefits such as encouraging the
students to be autonomous learners, increasing
students’ motivation, and so forth (Brown and
Hudson, 1998 cited in Brown, 2001).

In line with the aforementioned problem, the
theories and related research discussed above, this
study intends to investigate the implementation of
2013 curriculum. This study tries to investigate
teacher’s voice concerning the implementation of
2013 Curriculum, some techniques carried out by
the teacher in assessing students’ affective
competence and find out the challenges
encountered by the teacher in assessing students’
affective competence. Therefore, by conducting
this study, it is expected to examine teacher’s
voices, challenges and effective techniques in
assessing students’ affective competence as
prescribed in Indonesian national curriculum that
is 2013 Curriculum. The main purposes of this
study are to investigate teacher’s voices towards
2013 Curriculum, the techniques utilized by
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teacher in assessing the students’ affective
competence (KI 1 and KI 2) and to scrutinize the
challenges encountered by teacher. They are
conducted to answer these questions: (1) What are
the techniques applied by the teacher in assessing
the students’ affective competences? (2) What are
the challenges encountered by the teacher in
assessing students’ affective competences? (3)
What are the teacher’s voices with regard to
the improvement of 2013 Curriculum?

This study is expected to contribute to the
development of teaching and learning English in
EFL context, especially in  Indonesia.
Theoretically, the result of this study is expected
to enrich the literature on assessment in English
teaching and learning. Moreover, this research
will be a reference for those who are interested to
conduct in the same area of research. Practically,
the study is expected to provide alternative
techniques for teachers in assessing students’
affective competences and lead the policy maker
to provide an appropriate help for teachers to
conduct an effective assessment in teaching and
learning, particularly in assessing students’
affective competence.

There have been literatures focusing on the
assessment and evaluation in the field of EFL and
ESL classroom. Most people often use the terms
evaluation and assessment interchangeably
(Genesee cited in Carter and Nunan, 2001).
Nevertheless, Genesee cited in Carter and Nunan
(2001) articulates that they are technically not the
same. Assessment is a partial part of evaluation
that covers collecting and analyzing information
about students’ learning (Genesee cited in Carter
and Nunan, 2001; Broadbent et al, 2017; Farahian
& Avarzamani, 2018). While on the other hand,
evaluation is more comprehensive. It “considers
all aspects of teaching and learning and also to
look at how educational decision can be informed
by results of alternative form of assessment”
(Genesee cited in Carter and Nunan, 2001). As a
part of evaluation, assessment has some values in
teaching and learning. It can foster learners to set
the goal, extend a sense of periodic closure to
various units and modules of curriculum, spur
students self-evaluation of their progress and help
in evaluating teaching effectiveness (Brown,
2001).

There are several types of assessment. First is
placement assessment (Nation and Macalister,
2010; see also Harmer, 2007a; Shute & Kim,
2014). It is aimed at ensuring the course is going
to be too easy or difficult for students. Second is
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observation for learning (Nation and Macalister,
2010; To & Charles 2015). It is aimed at
examining if the activities in the classroom are
likely to achieve its learning goal. Third is short-
term achievement assessment to see what students
are learning from the course (Nation and
Macalister, 2010). Fourth is diagnostic assessment
(Nation and Macalister, 2010; see also Harmer,
2007a). It is to investigate the students’ strength
and weaknesses in knowledge. Fifth is
achievement assessment (Nation and Macalister,
2010; see also Harmer, 2007a). It is examining the
effectiveness of the course. The last, sixth is
proficiency assessment (Nation and Macalister,
2010; see also Harmer, 2007a). It measures
students’ language knowledge.

In Indonesian Curriculum, prominently called
2013 curriculum, teaching and learning focus on
developing three competences of students;
affective (KI 1/spiritual attitude and KI 2 /social
attitude), cognitive (KI 3/ knowledge), and
psychomotor (KI 4/ skill). As a result, assessment
aspects also cover those three competences
(Kemendikbud, 2013). To assess the effectiveness
of teaching and learning and also students’
achievement, teachers must assess those three
competences. Moreover, Kemendikbud (2013)
says that the assessment must be conducted
authentically. It should comprehensively assess
the input, process, and also the output/ product.

Regarding to assessment of affective
competence (spiritual and social attitudes), there
are some techniques are suggested by
Kemendikbud (2013; see also Syahmadi, 2013) to
assess students’ affective competence. Those are
observation, self-assessment, and peer
assessment.

Observation

Observation is an assessment technique which is
conducted continuously by using senses. It can be
conducted directly by the teachers or indirectly by
other teachers, parents, students, and staff’s help.
As stated by Motallebzadeh et al., (2017), teacher
observation is accepted as a legitimate source of
information for recording and reporting student
demonstrations of learning outcomes. In other
words, observation deemed as a legitimate source
of information, employed mostly by teachers as a
common norm in some schools or private
institutions. In most institutions, all classes are
normally observed by the supervisors. Therefore,
instead of being observed by supervisors, teachers
feel more contented when they are observed by
their colleagues However, teachers consider if
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their classes being observed by their colleagues
than supervisors, they feel better.

Santos and Miguel (2016) assert their point of
view with regard to the prominence of peer-
observation by underlining that peer-observation
can be a good instrument for continuous
professional development for teachers in order to
develop their teaching strategies. At the same
sense, Jonas and Gallen (2016) delineate the
significance of online peer-observation in which
online peer-observation plays an essential role in
improving development through subsequent
reflection and dialogue. Furthermore, Tenenberg
(2016) states that the implementation of teaching
and learning process through observing peers in
practice will be such a cherished proof as peer-
observation for learning and development for the
observer.

There are some instruments that can be used to
make the observation is easier to be conducted.
Kemendikbud (2013) mentions observation
checklist, rating scale, and also journal can be used
as instruments for observation.

Self-assessment

Self-assessment has been deemed as one of the
clearest exemplifications of formative assessment
because it is related with students’ understanding
about their own learning process through their
performance not merely based on the completion
of tasks (Brown, 2001. Self-assessment is done by
asking the students to tell their strengths and
weaknesses about themselves in terms of their
achievement on affective competence. In addition,
“self assessment can be either a process
assessment or more formal product assessment
coupled with  performance  assessment”
(Shambaugh & Magliaro, 2006).

As pointed out by Jamrus and Razali (2019)
that self-assessment is very beneficial for teachers
especially in large classrooms where teachers do
not have adequate time to assess every students’
progress. In other words, instead of neglecting
what the students have been through so far, the
students’ progress should also be considered as a
crucial element of teaching and learning process
inside the circumstance of self-assessment. In
addition, it is in line with Mican and Medina
(2015) that the implementation of self-assessment
plays an important role in fostering students’
affective domain of ownership for their own
learning. Owing to this, self-assessment is deemed
to be effective in fostering commitment in learning
English among many others and students’ self
regulation by guiding them through the stages of

prianti, &Eline Rozaliya Winarto
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goal setting, planning, self-monitoring, and self-
reflection (Wang, 2016). Instruments that can be
applied in this technique are observation checklist
and rating scale which consist of certain rubric
(Kemendikbud, 2013).

Peer-assessment

Different from self assessment which asks
students to assess themselves, peer assessment
allows students’ peer or classmate assess their
friends’ achievement on affective competence.
This kind of assessment provides teachers wider
information related to the students’ achievement.
As stated by O’Farrel (2004) that peer assessment
provides possibly feedback than a teacher can
normally provide”. With regard to this, Li and Gao
(2015) emphasize that peer assessment, despite its
numerous types, usually encompasses students to
provide feedback on other students’ work through
either formative feedback or summative grading,
or the integration of both. It appears to be
consistent with Li (2016) that formative peer
assessment often employs students in both
circumstances as  assessor and  assesse.
Furthermore, Li (2016) enlarges that students
considering themselves as assessors, students will
review and identify the strengths and weaknesses
of peers’ work based on marking criteria or rating
scale; while on the other hand, when the students
deeming themselves as assesse, they will assess
and reflect upon peer feedback and improve their
own work. Observation checklist and rating scale
which consist of certain rubric can be employed in
this technique (Kemendikbud, 2013).

METHOD

The present study employed a qualitative research
by using a descriptive qualitative approach. This
approach was expected to allow the present study
to, examine, define, analyze, and explain the topic
of the study. In addition, the present study
attempted to describe and analyze the data of
particular participant. Particularly, this study was
aimed at examining teacher’s voice towards 2013
Curriculum, the techniques applied by the teacher
to assess students’ affective competence and the
challenges encountered by the teacher in assessing
students’ affective competence.

The present study involved one EFL teacher
employed in a state senior high school in
Kuningan, West Java Province. The participant
was purposively chosen based on certain
considerations; (1) accessibility in terms of
permission and location; (2) the participant has
been teaching English for more than three years
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and (3) the participant is one of the teachers who
implements 2013 curriculum.

In collecting the data needed for the research,
two instruments were employed; they were
interviews and documents. This research used
semi-structured interview in order to get the
information needed. This kind of interview allows
the researcher to control the interview (Creswell,
2013). The interviews consisted of some questions
related to the implementation of 2013 curriculum,
particularly, teacher’s voices towards 2013
Curriculum in EFL setting in particular the context
of the study (Davari & Aghagolzadeh, 2015;
Ketabi & Talebinejad, 2009; Rahimi & Nabilou,
2010) and the framework of EFL curriculum
development and change (Nation & Macalister,
2010), assessment techniques applied by the
teacher in assessing students’ affective
competence (KI 1 and KI 2), and the challenges
encountered by teacher.

The documents, as the secondary instrument,
were used since they were considered as valuable
resources to record the values systems of an
institution (Patton in Hatch, 2002 cited in Fitria,
2013). In the present study, the documents were
employed to investigate information related to
teacher’s strategies in assessing students’ affective
achievement. The documents used were teacher’
lesson plans. There were some procedures in
conducting the study. First, collecting some
theories and previous studies related to the
assessment techniques in assessing affective
competence and also 2013 curriculum. Second
was selecting the site and participant of the study.
Third, after being permitted, interviews,
observation and collecting teacher’s lesson plans
are conducted in order to find out related
information regarding to the problems of the
study.

RESULTS AND DISCUSSION

This following section describes the finding and
discussion of the study. It shows and explains the
data obtained from interviews and document
analysis.

Finding and discussion of interview and
document analysis: Teacher’s techniques in
assessing students’ affective competence

In responses to the first major question related to
the techniques applied by the teacher in assessing
students’ affective competence, the data analysis
reveals that the teacher applied two techniques in
assessing students’ affective competence. Those
are observation and peer assessment. The
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following part will discuss the techniques applied
by teacher in assessing students’ affective
competence:

Observation

Based on the interview, it can be inferred that the
teacher conducts observation in assessing
students’ affective competence. Observations are
conducted inside (in teaching and learning
process) and outside classroom (on the break time,
pray time, in the canteen, and so forth). The
teacher states that by conducting observation, the
students’ progress can be observed. The excerpt
below is in accordance with Gebhard’s (2006)
statement that journal offers some benefits to be
possible to get to know students better. There are
some instruments used by the teacher in
conducting observation. First is students’ journal.
By observing students’ journal, the teacher intends
to be able to see how the students’ act in their daily
life and how they encounter their problems. It is
stated by the teacher in the excerpt below:

“Students have a journal, it allows me to
measure how far their responses toward my
subject... since most of them write about their
daily life or experiences, journal also allows me
to measure their attitude in their daily life
include their attitude in encountering their
problem.”

Based on the aforementioned excerpt, it is
relevant with Santos and Miguel (2016) who says
that teacher observation provides students’
demonstration of learning outcome. In other
words, they state their perspective concerning the
importance of peer-observation by underlining
that peer-observation can be a good instrument for
continuous professional development for teachers
in order to develop their teaching strategies.
Besides, the teacher also believes that through
observation the assessment can be done
holistically. In this sense, what the teacher
believes is in line with Jonas and Gallen (2016)
and Tenenberg (2016) that teacher observation is
essential for the teacher to do assessment
holistically as a cherished instrument for learning
and development for the observer.

The second instrument is teacher’s journal. It is
stated that teacher’s journal is only used to record
interesting and/or special things about the
students. The third instrument is scoring rubric.
Based on the interview and document analysis, the
teacher utilizes some indicators in the scoring
rubric. As stated by Kemendikbud (2013) scoring

37



Hanif Nurcholish Adiantika, Dila Charisma, Fitri Aprianti, &Eline Rozaliya Winarto
Indonesian 2013 curriculum implementation: Teachers’ techniques, challenges, and voices towards students’

affective competence

rubric can be used as an instrument to assess
students’ competence. It enables the teacher to be
easier in conducting the assessment.

Peer-assessment

In the interview, the teacher delineates that peer-
assessment is going to be used to assess students’
affective competence. The teacher believes that it
serves balance information about the students; so
that the teacher does not always use the teacher’s
point of view but also students’ to measure the
progress of students’ affective competence. It is in
accordance with Li (2016) that formative peer-
assessment often employs students in both
circumstances as assessor and assesse. Li (2016)
also adds that when students considering
themselves as assessors, students will review and
identify the strengths and weaknesses of peers’
work based on marking criteria or rating scale
while on the other hand, when students deeming
themselves as assesse, they will assess and reflect
upon peer feedback and improve their own work.
Therefore, the assessment distribution will be as
equal and balance as expected from both
perspectives, teacher’ and students ‘perspective.
It can be seen from the excerpt below:

“Peer-assessment gives balance information
about learners; we can’t always use our sight but
also students’ and their peers’... we need
complete information from different side.”

This finding is relevant by the theory stated by
O’Farrel (2004) that peer assessment provides
possibly feedback than a teacher can normally
provide as it serves adequate and balance
information about the students. Furthermore, Li
and Gao (2016) also put an emphasis that peer-
assessment, regardless of its various types, usually
includes students to provide feedback on the other
students’ work through either formative feedback
or summative grading, or integration of both thus
the result will be equal for both sides. In other
words, the result of the assessment is considered
to be equal and considerably objective since it
relies on not only teacher’s point of view but also
students’.

Finding and discussion of interview analysis:
Teacher’s challenges in assessing students’
affective competence

The teacher’s interview was also intended to
answer the second research question regarding the
teacher’s challenges in assessing students’

affective competence. The

described as follow.

challenges are

Lack of knowledge of 2013 curriculum

The 2013 curriculum is newly established so the
teacher still has limitation of knowledge of 2013
curriculum. The teacher states that the lack of
knowledge of 2013 curriculum leads to the
difficulty of interpretation whether the affective
assessment conducted in the process of or after
teaching and learning. The data can be seen in the
following assertion:

“The other challenge is when we see or assess
students’ attitude, how we define affective
assessment? Is it related to students’ attitude
toward the subject or their attitude after learning
the subject?”

The aforementioned excerpt is in accordance
with Ornstein and Hunkins (2013) and Darsih
(2014) that, in English subject, teachers are
deemed to fail to implement 2013 Curriculum due
to the complexity of assessment process, delivery
skill and time allotment for the English practice.
Owing to this, many teachers prefer to use both the
approach and teaching strategy that have been
familiar with them before in the previous
curriculum rather than exploring the objectives
and advantages of the new curriculum. To
encounter this problem, teacher does observation
inside and outside classroom in order to be able to
assess them holistically, not only the process but
also the product. It was appropriate with
Kemendikbud  (2013) statement that the
assessment must be done holistically.

Time constraints for conducting the assessment
The teacher argues that the assessment is time
consuming enough especially when dealing with
administration staff. It seems consistent with
Darsih (2014) that new curriculum obliges a
comprehensive assessment for every integrated
theme and teachers require a lot of time to prepare
for writing lesson plans, creating teaching aids, or
making students’ narrative assessment. However,
the teacher reveals that it does not disturb
teacher’s activities besides teaching. As
mentioned by OECD (2005), one of the major
barriers of assessment is the time consuming to be
practical. This challenge requires the teacher to
find an effective technique. From the interview, it
can be seen that the teacher tries to overcome the
challenge by applying observation technique. As
described in the previous section, the observation
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is conducted inside and outside classroom. In
addition, the teacher employs observation
technique by using some instruments such as
students’ journal, teacher’s journal, and scoring
rubric.

Findings and discussion of interview analysis:
Teacher’s voices with regard to 2013
curriculum improvement

Teacher’s demand on English additional time
allot in 2013 curriculum

Regardless of the challenges occurrence in the
aforementioned discussion, the teacher also shares
his point of view due to the implementation of
2013 Curriculum. It can be evidenced from the
excerpt below:

“The government strongly suggests us to
implement the teaching and learning process
where the students become the center of
learning. It is not an easy task to do though since
students have different ability levels and the
time is very limited. If my voice is taken into
consideration, time allot for English in 2013
should be added as it takes a lot of time
especially  for carrying out affective
assessment.”

The teacher highlights the issues related to time
allot for English in 2013 curriculum which is
regrettably reduced, from 4 hours in a week, to 2
hours in a week only. It seems consistent with the
aforementioned finding with regard to teacher’s
time constraints in  conducting affective
assessment. Time constraints will somehow lead
to any shortcomings for teacher especially when
they are conducting assessment or any other
procedures under newly established 2013
Curriculum. The teacher also underlines the
prominence of considering students’ different
proficiency level as the basis of curriculum
development in a students-centered learning.

The significance of need analysis to be taken
into account as the basis of 2013 curriculum

In addition, the teacher is also concerned with the
absence of Need Analysis (NA) in the
implementation of 2013 Curriculum as the basis of
the initial curriculum development as stated by
Brown (1995), Richard (2001), and Nation &
Macalister (2010). It can be seen from the excerpt
below.

“The curriculum developer from the top, I think,
should deem what students’ need really are. It is
important to seek what the students really need

p-ISSN 2252-7427, e-ISSN 2541-3635
https://journal.uniku.ac.id/index.php/IEFLJ/index

in the curriculum. In other words, need analysis
is a mandatory to be implemented as the
ministry should reveal students’ need before
actually developing the curriculum. This, if
implemented, will play a vital role with regard
to outcome of the learning.”

The teacher said that government should really
deem need analysis as an integral basis of the
curriculum. By including need analysis, it would
be very effective for teachers to implement the
curriculum as prescribed by the policy-makers
particularly Minister of Education. Itis in line with
Poedjiastutie & Oliver (2017) that a Need
Analysis plays a salient role in the development of
curriculum as it can identify students target
situation. However, regardless its importance, the
implementation of Need Analysis in Indonesian
curriculum development is not deemed essential
as an initial phase in curriculum development. It is
because, according to Panggabean (2015),
Indonesian learners tend to take very long time to
acquire English since they do not make English
conversation as habit and have a little English
exposure.  Consequently,  considering the
significance of Need Analysis (NA) in an initial
curriculum development process will lead to more
independent or decentralized policy-making
process instead of promoting learning objectives
ordered by those who are far from classroom.

The prominence of teachers’ involvement in
every single decision-making process of
curriculum development in particular

In the final section of the interview, the 